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The following notes are the result of a communal brainstorming at the 2001 ESL  Conference Promoting Partnerships – The ESL Learner and Schools  held on 11 and 12 November, 2001. 

This information can be used 

· to provide support for the role of the ESL specialist, 

· to help ESL and mainstream teachers plan programs to meet the needs of ESL students, 

· to give institutions an overview of the areas of knowledge and expertise that need to be addressed in pre-service and in-service education, 

· and to enable ESL and mainstream teachers to identify gaps in their own professional development. 

It is of course preferable that ALL teachers have the following understandings. It is regarded, however, as essential for the ESL teacher. ESL specialists have a distinctive body of knowledge and expertise that complements that of mainstream and literacy teachers but that is significant in its own right and critical to the success of ESL students in schooling. While many of the examples below are common to both ESL and mainstream teachers, the ESL teacher will be familiar with the specific implications for the L2 learner of these classroom practices.

You are invited to contribute further suggestions to this list by emailing bevder@uow.edu.au 
	
	What the ESL specialist knows
	What the ESL specialist can do

	The learning & teaching context, eg

· the school 

· the ESL program

· the curriculum

· school policy
· teacher attitudes and expertise
· classroom culture and discourses
· teacher student relationships
· school culture eg, racism

	· There is a great diversity among ESL learners (proficiency in L1 & L2, educational history, etc). ESL students may have differing world views, sociocultural background, knowledge banks, life experiences which will influence their responses, understandings and learning potential.
	· Play a key role in the development of school policy and curriculum to address the diverse needs of ESL students.

· Put in place a range of organisational models and strategies to cater for the diverse needs of ESL students.

	· 
	· ESL learners at different stages need different, ESL-specific teaching strategies.
	· Develop customised programs for individual learners or groups using ESL pedagogy

	· 
	· ESL learners need on-going monitoring of their language development.
	· Design an assessment program (initial placement, diagnostic assessment, formative assessment) and record keeping system

	· 
	· There is a great variation in the availability & quality of ESL materials.
	· Select, modify and/or develop relevant teaching materials

	· 
	· Some ESL students experience educational and social disadvantage to a greater extent than other students.
	· Develop a culturally inclusive curriculum and strategies for developing positive cross cultural relationships.

	
	· Language is at the heart of success in learning in every curriculum area.
	· Provide in-service for colleagues (eg by modelling good teaching practices, team teaching, cooperative planning & programming). 

	
	· The importance of being focused, systematic and explicit. A second language does not develop ‘naturally’, but requires regular, sustained, intensive input. 
	· Assist in the development of language-focused learning programs (eg influence text selection, model effective teaching strategies, identify the language demands of particular curriculum areas and design activities that address these demands, create activities with significant language-rich outcomes).


	The Learner, eg

· age

· proficiency in English

· educational background

· cultural background

· home language

· family history
· health

	· The learner’s background has an influence on their success in learning English.
	· Pastoral care; parent liaison; sensitising fellow teachers.

· Sociolinguistic profiling and in-depth familiarity with students’ sociocultural backgrounds eg, whether the student is from an urban or rural area, likely customs, possible life experiences.

· Consult with mainstream teachers on students' history and background

	
	· ESL learners of different ages will have different requirements (eg older students will generally need more urgent, intensive and focused English programs).
	· Ensure that school curricula recognise the different requirements of different age groups in ESL – and how these differ for new arrivals through to more advanced learners.

	
	· ESL learners have a range of learning styles.
	· Develop programs and activities that acknowledge a range of learning styles.

· Support students to manage their learning.

	
	· It takes time to acquire language. And learners vary in terms of the time needed to acquire English language skills.
	· Don’t underestimate the amount of time needed to become proficient in English. Plan for flexible programs that adapt to the needs of individual students.

	
	· Learning a second language is both similar to and different from learning the first.
	· Intervene in ways that draw on L1 learning principles but recognise the need for greater intensity, focus, systematically, explicitness, etc.

· Draw on a knowledge of L2 learning theory and practice.

	
	· The learner brings skills and experiences which can enrich the classroom, so it is important not to view the student via a deficit model.
	· Develop curricula and activities that positively value and allow opportunities for expression of all students’ experiences, skills and knowledge.

· Get to know students as individuals.

	
	· Students and parents may have different expectations of schools and their place in life and their role in it.
	· Make classroom rules and routines explicit and predictable. 

· Have meetings to involve parents and explain the nature of the school system in Australia. Visit students’ homes and participate in local community activities.

	
	· Parents may not be in a position to feel that they can help with literacy at home.
	· Provide students with sufficient support for homework tasks that they can work independently. Provide parents with general information about the scope and nature of homework and their role in assisting their children.


	
	What the ESL specialist knows
	What the ESL specialist can do

	Oral language, eg

· listening comprehension

· listening skills/strategies

· phonological awareness

· constructing meaning

· register variation

· linguistic structures & features of oral texts

· pronunciation/

      intonation

· interaction strategies
	· While you can assume that native speakers of English have a well-developed oral proficiency on entering school, no such assumptions can be made about non-native speakers and a great deal of time needs to be devoted to developing this skill that is critical to learning and literacy development.
	· Make sure that there is a solid oral component to the ESL program, addressing both listening and speaking as well as interaction (especially in terms of classroom discussion, pairwork and groupwork).

· Provide plenty of opportunities for practice.

· Recycle the language previously taught.

· Use quality tools eg, Time for Talk.

	· 
	· ESL students can give the impression of being orally fluent, but this is often at the level of more everyday ‘playground’ English. 
	· Develop the oral abilities of ESL students that they will need in a range of social and academic contexts.

	· 
	· The teaching of oral language should not be ‘hit and miss’ – it should address the specific needs of the particular students.
	· Be familiar with the full range of oral language demands that students need to master.

· Analyse the students’ language, see where the gaps are and use this as the basis for teaching.

· Evaluate and/or create diagnostic tools for identifying ESL students’ listening and speaking proficiency.

· Focus on what the student can do and build on that.

· Scaffold systematically.

	· 
	· Oral language includes both receptive (listening) skills and expressive (speaking) skills. 
	· The program needs to address the specific skills and strategies involved in both listening and speaking as well as oral interaction.

	· 
	· Extensive practice in oral language should precede the development of reading and writing.
	· Design programs and activities that move from oral to written.

	· 
	· Listening without the pressure to respond is an important phase in the learning of a new language.
	· Ensure that students have sufficient exposure to comprehensible input for a reasonable period without being expected to produce language.

	· 
	· Students can understand a great deal of classroom talk if the speaker uses supportive strategies. Listening is a key first step in learning a language – but only if the input is comprehensible. Students can lose interest if not grasping enough and switch off.

· ESL learners need support and scaffolding to access much of the language of the mainstream classroom.

· ESL students need time to process information.
	· Constantly use strategies such as repeating key words, rephrasing, giving examples, providing synonyms, elaborating, using contrasts, shunting between the everyday and the technical.

· Present smaller chunks of information at a time.

· Cue students in, using visuals or concrete aides to assist comprehension. Make decisions about how students will ‘see’ words rather than just hear them.

· Use gestures and body language.

· Write new words on the board.

· Make our voices more varied and interesting.

· Grade our questions eg, context first, then factual, then interpretive.

· Move from the concrete and familiar to the abstract.

· Make unfamiliar cultural material explicit.

· Help students to predict meanings and guess from context.

	· 
	· Students can give the impression of comprehending but might not have in fact understood, particularly the details. 
	· Ask questions designed to check students’ understanding or ask them to give some indication of their comprehension (eg paraphrasing or doing an action).

	· 
	· Students might understand the literal meaning of what is being said, but might not have grasped the cultural meaning.
	· Need to be sensitive to the possibilities of different sociocultural schemata and make unfamiliar cultural material explicit.

	· 
	· Listening involves the use of specific skills and strategies. You cannot take for granted that students will these ‘pick up’ automatically.
	· Develop a program that makes listening strategies explicit to ESL learners and that develops their phonological awareness/aural discrimination.

	· 
	· A great deal of spoken language can be learnt during classroom interaction, but most newly arrived students hear a wash of sounds and may not isolate new words or chunk whole meanings. The teacher is the major model of spoken English for most ESL students.
	· Speak slowly and clearly but naturally to provide a clear model. Take regular, timely opportunities to model and demonstrate how language works eg pronunciation, intonation, stress, structure, word endings.

	· 
	· An effective way of learning to speak is to participate in the co-construction of texts.
	· Provide regular ‘mini-opportunities’ for students to take part in scaffolded interactions (eg. giving sufficient time to formulate a response, accepting inaccurate and incomplete sentences, rewording strategically in context, moving students from the known to the unknown, extending their responses, focusing on key features, demonstrating responses that are appropriate to the context).

	· 
	· ESL students need both extensive and focused oral language practice.
	· Ensure that there are opportunities for listening and speaking in a range of contexts during classroom activities, accompanied by a parallel program of more focused practice targeting specific, identified needs. During the lesson interpolate pronunciation practice strategically.

	· 
	· It is important to create a context when establishing a dialogue.
	· Design activities that give students authentic purposes for interacting in a variety of contexts.

	· 
	· Oral genres are less predictable than written genres, but it is possible to identify regular patterns that can be introduced to students. It helps if students are able to predict.
	· Familiarise students with the genres of oral language (eg conversation, classroom interaction, pair and group work, instructions, recounts, explanations, argument, telephone conversations). 

	· 
	· Students need to know not only how to create a message, but to make that message interpersonally appropriate (eg by using modality).
	· Constantly model and draw students’ attention to the interpersonal aspects of oral communication (eg the expression of opinions, the use of ‘hedging’ language, the ways in which we use language to position others).

	· 
	· Most classroom talk is teacher-dominated, with the students having few opportunities to ask open-ended questions, give commands or make comments.
	· Design activities that give students practise in a range of interaction strategies (asking questions, turn-taking, etc.) in various contexts (eg classroom discussion, pair work, group tasks).

	· 
	· In addition to interaction strategies, students need practice in the ‘mechanics’ of speaking such as pronunciation, word stress, sentence stress, and intonation, especially in areas where pronunciation in L1 may impact on L2.

· Some sounds in English may not occur in the students’ first language and may be difficult for the student to pronounce. 

· Different languages use tone and intonation differently
	· Develop students' confidence in their pronunciation and provide focused assistance based on identified needs. 

	· 
	· A key factor in the development of speaking and listening proficiency is the students’ vocabulary range. Students need to understand the field of knowledge in order to comprehend and produce language.
	· Ensure that the students’ knowledge of vocabulary is constantly increasing – particularly in terms of collocations, semantic fields, multiple meanings, synonyms, antonyms, formulaic expressions, and idioms.

	· 
	· ESL students will have a good understanding of particular concepts but they might not have the language to express these.
	· Don’t assume that students ‘don’t know’. Find ways of ascertaining what they do know and helping them verbalise it.

	· 
	· It’s exhausting to operate in a second language environment. Recognise the greater amount of concentration required by ESL students and that oral communication is a complex task for ESL students.
	· Be sensitive to students’ need to have a break from intensive English use (eg listening to long stretches of teacher talk, interacting in groups). Provide opportunities where possible for students to use their mother tongue (eg clarifying concepts with fellow students, reading novels in their first language). 

· Inform non ESL colleagues of what can be expected of students and encourage them to present language in a way that makes it accessible to ESL students.

	· 
	· Students might not understand how to undertake a task simply by listening to the instructions.
	· Provide a demonstration of how to do each task before students attempt it independently.

	· 
	· A second language learner has already learnt a language and knows a language.
	· The learner’s knowledge of certain strategies and skills can be built on (recognising that there might also be cultural and linguistic differences between L1 and L2).

	· 
	· Engaging in oral interaction can be a threatening experience, especially for students concerned with accuracy. Some students need time to adjust and may go through a silent period before they feel confident enough to speak.
	· Develop a classroom environment which is supportive and encourages risk-taking.

· Recognise that ESL students may initially be less comfortable with group work and oral presentations than L1 students.

· Recognise that eye contact is not always expected between speakers in some cultures.

· Use a variety of strategies to elicit language from students, eg “Tell me where you did” will elicit more language than "Where did you go?”.

	· 
	· Errors are developmental and opportunities for teaching.
	· Recognise the potential that errors offer to teaching opportunities. Be familiar with the nature of different types of errors. Reassure students that errors can be a positive aspect of learning.

	· 
	· Oral language cannot be judged by the same standards as written language. It has different characteristics and language features.
	· Design the oral language program and assessment procedures to address those aspects that are specific to the oral mode.


	Reading, eg

· decoding skills

· comprehension strategies

· contextual understanding

· text structure & purpose

· linguistic structures & features of written texts

· 
	· ESL learners bring different levels of reading proficiency to the classroom. Some students (even older ones) are unable to read in their first language. Others might be quite proficient in reading a number of languages.
	· Ascertain the student’s current level of reading ability in terms of a range of skills and strategies.

· Evaluate or design appropriate assessment procedures for identifying ESL students’ current reading proficiency, diagnosing specific areas of need, and demonstrating achievement of significant stages and outcomes.

	· 
	· Comprehension of written texts involves a background knowledge of the field and the sociocultural context. The background knowledge of an ESL learner is often quite different from that of a native speaker. Cultural assumptions are often embedded in texts.
	· It is often necessary to develop ESL students’ background knowledge before they are able to understand a written text (eg key vocabulary, unfamiliar concepts). 

· Provide experiences that build on prior knowledge.

· Use pre-reading activities ie. structured overviews, headings, titles, genre, relate texts to ones which students may be familiar with eg folk stories from the students' cultures.

· Be aware that some information in texts may be sensitive for some students.

· Choose culturally inclusive texts and texts that a range of learners will relate to eg texts that might inspire boys to read more.

· Include texts that reflect the students' backgrounds as well as those that extend students into unfamiliar understandings.

· Familiarise young students with traditional tales, playground chants and nursery rhymes that we might otherwise take for granted, but which form the basis of much intertextuality.

· Link learning to students' life experiences.

	· 
	· ESL students need exposure to a wide variety of genres and extensive practice in reading.
	· Include a range of relevant genres in the reading program. 

· Provide sufficient time and motivation for reading extensively. 

· Encourage the revisiting of texts that have been read previously.

· Allow time for students to read in their first language.

· Read quality literature to students to give them experience of how English can sound in longer stretches.

	· 
	· Students need to have a clear understanding of the purpose of a reading activity.
	· Ensure that ESL students understand the nature of the task and the reading outcomes.

	· 
	· Students can benefit from a ‘meta’ knowledge about reading (eg the use of a language to talk about reading, the ability to monitor their own reading processes, the ability to recognise achievement in their reading abilities).
	· Develop an explicit awareness in students of their own reading processes.

· Provide a glossary of terms relating to the reading process, to various strategies, and to different types of texts and their structure.

· Focus on learning how to learn skills, organisational skills, where to find information.

	· 
	· Comprehension can be assisted by the use of non-verbal cues.
	· Exploit pictures, layout, diagrams and other visual aides.

· Give students the opportunity to construct their own visual expression to demonstrate comprehension eg diagrams, drawing, colour, drama and gesture.

	· 
	· ESL students might not be familiar with a variety of reading comprehension strategies (eg they might employ only a ‘sounding out’ strategy). 
	· Reading strategies need to be taught explicitly to ESL learners of all ages (eg predicting, reading back, reading ahead, guessing from context).

· The teacher should be aware of the similarities and differences between reading in a first and second language (eg some students may not be used to reading from left to right).

	· 
	· Many texts used in the mainstream classroom are incomprehensible to the ESL learner.
	· Select texts which are accessible to the students' level of language development. 

· Anticipate cultural and linguistic difficulties in texts.

· Check students’ understanding of the text by stopping at regular intervals.

· Check syntax and vocabulary for complexity.

· Ensure on-going enhancement of students’ vocabulary.

· Encourage discussion of the meaning of texts.

· Check if a text is worth exploiting, modifying or not using for the particular ESL student.

· Concentrate on texts that will provide students with useful, relevant vocabulary, preferably across the curriculum.

· Modify texts to make them more accessible, using principles of authentic text simplification.

· Focus on idiomatic use of language.

· Advise mainstream teachers about text selection.

	· 
	· While greater emphasis is placed on the overall comprehension of a text and developing comprehension strategies, many ESL learners will need help with the ‘micro’ level skills of decoding, understanding the grammar, etc. 

· It is also important to recognise that because a student can decode it doesn't necessarily mean that he/she can understand.
	· Even for older students, identify any problems that they might be having with decoding written English, particularly those students whose home language uses a different script.

· Explicitly teach text cohesion eg, which nouns the pronouns in texts refer to; discourse markers.

· Use taped stories, listening posts so that students can hear what the written words sound like.

· Teach common prefixes and suffixes to aid vocabulary development.

	· 
	· Different cultures have different attitudes towards reading and value it in different ways.
	· Be aware of and accept family literacy practices wherever possible. 

· Where family literacy practices hinder the students’ academic development, discuss this with the family.


	
	What the ESL specialist knows
	What the ESL specialist can do

	Writing, eg

· ‘the mechanics’ (spelling, punctuation, handwriting)

· construction of meaning

· cohesion

· text structure & purpose

· audience

· linguistic structures & features of written texts

· grammatical accuracy

· the process
	· Students’ language backgrounds have an impact on their writing (eg the degree of similarity between L1 and L2, the syntax, the script, cultural and contextual expectations).

· The strengths that ESL learners can bring from the first language and cultural experiences.
	· Be familiar with the nature of different languages and ways of dealing with linguistic interference.

· Build on strengths.

· Make mainstream teachers aware of student needs and strengths in relation to their writing.

· Explain different learning styles and grammatical understandings and likely areas of difficulties to classroom teachers.

	· 
	· Different ESL students come with differing levels of proficiency in writing.

· Even older students might not know the alphabet or how to use handwriting.
	· Plan a program based on stage of language acquisition, not simply age.

· Design procedures for ascertaining students’ current level of writing proficiency and identifying specific needs to be addressed. 

	· 
	· The emphasis should be placed initially on the creation of meaning rather than grammatical accuracy.

· ESL students often have different expectations about writing. In many cultures, for example, it is a sign of respect to copy the ancient writings and not to question authority.
	· Help students to view writing as a process, where is acceptable to experiment initially, to discuss with others, to draft and revise.

· Model the writing (process and product).

· Use visuals to prepare students for the writing task.

· Develop proof-reading skills and peer editing.

	· 
	· ESL students don’t have the same familiarity with English grammar that the native speaker does and this might require deliberate and explicit intervention.
	· Draw on an intimate knowledge of grammar (eg to be able to recognise needs, identify problems, explain difficulties, design relevant activities, and assess students’ writing).

· Select one grammar point at a time eg, question forms and verb forms, growth point to follow through on.

· Focus on particular grammatical errors that are repeated and affect meaning.

· Develop the vocabulary which is needed to discuss grammatical structures (eg ‘verb’, ‘sentence’, ‘noun group’).

· Model key grammatical structures, eg verb forms (base to _____ing, present, past and future). Give students intensive practice where necessary.

	· 
	· ESL learners are often tempted to translate from L1 to L2.
	· Be aware of the mental processes involved when translating from first language into English and point out to students the problems with literal translation.

	· 
	· ESL students experience considerable difficulties with the unpredictability of English spelling.
	· Make the English spelling system comprehensible to ESL students, drawing on a knowledge of phonology and phonetics, morphology, and graphology.

· Use a "have a go card" as it helps the students to take risks in using invented spelling so they don't have "mistakes" in their writing piece.

	· 
	· Written English and spoken English have different characteristics. The ESL learner might not be aware of this.
	· Draw students’ attention to the differences between the oral and written modes.

	· 
	· Considerable work needs to be done orally before and during the writing process.
	· Ensure that there is provision for more oral work than that required by native speakers.

· Move students from oral to written, from familiar to unfamiliar, from concrete to abstract.

· Pre-writing exercises are important, provide an "oral bridge" by introducing vocabulary and text structures.

· Brainstorm possible sentence beginnings and endings, the vocabulary of sentences and genres.

	· 
	· Errors can be an indication of a developmental stage and can provide an insight into students’ current understanding.
	· Exploit an error as a potential teaching point and not necessarily "bad".

· Cluster errors by type.

· Distinguish between global and local errors.

· Don't overcorrect the student's work.

	· 
	· ESL students need extensive practice in writing.
	· Provide regular opportunities for writing for a variety of purposes and contexts.

· Encourage students to write in the first language as well as the second language.

· Provide shared writing experiences (working together with the students).

	· 
	· Students need a sense of achievement and a clear idea of how to improve their writing.
	· Monitor the progress of students and demonstrate their achievements in terms of major stages and specific outcomes that are relevant to ESL learners.

· Acknowledge what students are doing right and where they have improved.

· Find out the expectations of mainstream teachers and communicate these to the students.

· Provide opportunities for students to read their peers' writing, especially positive models.

	· 
	· ESL students might not be familiar with the ways in which ‘Western’ genres are structured.
	· Identify the purpose (and genre) of the writing when introducing tasks and outline the criteria to be focussed on eg, structure, sequence, development of ideas.

· Provide models; may need to scribe for the student initially.

· Use guided writing, prompts.

· Model specific language choices for different genres so that the grammar relates to the text.

· Display language in the room so that models and language choice scan be seen.

· Provide opportunities to write for different purposes.

	· 
	· ESL students might not be familiar with culturally appropriate ways of interacting with the reader.
	· Provide a meaningful audience for the writing.

· Teach students how to use English in different ways according to the audience.

	· 
	· The importance of academic language and how written language changes according to different Key Learning Areas.
	· Identify the expectations of different subjects in terms of the genres and content language.

· Plan for the development of students’ academic language across the curriculum.


