











Learning and

Development Outcomes

From birth, children are in a period of extraordinary brain development. A child’s brain architecture is shaped by the ‘serve
and return’ interactions with adults, building the neural pathways that set the foundations for all later learning.? In the early
years, these interactions are most effective when supported by warm, responsive relationships and predictable routines.

Neuroscience has demonstrated, as shown in
Figure 7, that children’s brains are most sensitive
to developing the foundational domains of
learning during the early years. This sensitivity
shapes how teaching and learning happen in the
early years.

Research shows that the more children develop
their oral language, literacy, numeracy, and social
and executive functioning skills in their early
years, the more likely they are to be confident

and engaged learners. When young children are
overloaded with information or demands beyond
their developmental capacity, stress can disrupt
learning and limit the brain’s ability to consolidate
these critical skills.

Itis also important to acknowledge young
children are not passive recipients of information;
they construct knowledge by doing, exploring and
engaging with their environment. Learning in the
early years is most effective when it is hands-on
and inquiry-based, and facilitated through play.

Neuroscience has shown that children’s brains
best remember and understand learning that is
connected to their existing experiences, linked
to previous familiar concepts, and recalled and
applied in varied ways.

The Learning and Development Outcomes
support a shared understanding of children’s
learning and development, from birth to 8 years.
They are not a checklist or milestone: they guide
what early childhood professionals notice, plan
for and support.

The 5 Learning and Development Outcomes are:

- children have a strong sense of identity

- children are connected with and contribute to
their world

- children have a strong sense of wellbeing
- children are confident and involved learners
- children are effective communicators.

These outcomes are interconnected and
develop over time through play, relationships
and intentional practice. Professionals use
the Practice Principles (pages 19-33) and the
Early Years Planning Cycle (page 15, Figure 4)
to support each child’s progress across the
outcomes.

/

Figure 7. Sensitive periods in early brain development.

Adapted from Council for Early Child Development (ref: Nash,
1997; Early Years Study, 1999; Shonkoff, 2000)

2. National Scientific Council on the Developing Child (2004,
Harvard University), Young Children Develop in an Environment of
Relationships (Working Paper No. 1).
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IDENTITY

Outcome 1

Children have a strong sense of identity

Children’s sense of identity shapes how they see themselves, relate to others and

engage in learning.
Identity can be understood in 3 ways:

> personal knowing and valuing who | am (self-
awareness, self-esteem, self-efficacy)

- social (inward): how | think others see me
(attachment, communication, trust)

> social (outward): how | know and value others
(empathy, respect, belonging).

From birth, secure and caring relationships with
family, kin and attentive adults build confidence
and create a sense of belonging. When children
feel valued and included, they take on challenges,
express ideas, solve problems, take risks and form
friendships. Over time, children develop the ability
to identify and manage their emotions, focus
their attention and plan their actions — skills that
strengthen their growing sense of agency and
autonomy.
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Children feel safe and supported in their bodies
and emotions, and culturally safe in their
identities, knowing that who they are, where they
come from and how they belong is recognised
and valued.

Children with a strong sense of identity are
comfortable in their cultures and communities,
including using their home language. For Koorie
children, learning on, with, from and about
Country is central. Professionals respect each
child’s temperament, strengths, personality and
culture, and encourage collaboration, initiative,
persistence and new challenges.

This is evident when children:

> feel safe, secure and supported

- develop their emerging autonomy, inter-
dependence, resilience and agency

- develop knowledgeable, confident self-
identities and a positive sense of self-
worth

- learn to interact in relation to others with
care, empathy and respect.



CONNECTION

Outcome 2

Children are connected with
and contribute to their world

Children are connected to the people, places

and communities around them.

From their earliest experiences, they begin to
understand where they belong and how they
relate to others. As children grow, they seek

out relationships, shared experiences and new
environments, building a sense of connection
that shapes how they see themselves in the
world. They help and show concern for others,
learn to respect those who are different from
them and practise peaceful and inclusive ways
of resolving conflicts. They come to understand
fair play, interact with each other and learn how
to contribute to a community. Children become
aware of the impact of the local environment,
both physical and social, on their lives.

Through everyday interactions, children learn
about fairness, consent, responsibilities and how
their actions affect others. Positive experiences
build empathy, respect, problem-solving skills
and confidence. For children who experience
disconnection from familiar people and places,
consistent, safe and culturally responsive
relationships are especially important.

Experiences in different settings help children
learn to value diverse cultures, family structures
and ways of being.

Connection to land and Country helps children
understand sustainability, equity, fairness and
how to care for the environment.

Sustainability comprises 3 dimensions —
environmental, social and economic:

- Environmental sustainability focuses on
caring for our natural world.

- Social sustainability is about living
peacefully, fairly and respectfully together
in resilient local and global communities.

- Economic sustainability refers to practices
that support economic development
without negatively impacting the other
dimensions. This includes a focus on
fair and equitable access to resources,
conserving resources, and reducing
consumption and waste.

This is evident when children:

- develop a sense of connectedness
to groups and communities and an
understanding of their reciprocal rights
and responsibilities as active and
informed citizens

- respond to diversity with respect

%

become aware of fairness

- become socially responsible and show
respect for the environment.
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WELLBEING

Outcome 3

Children have a strong sense of wellbeing

Children’s wellbeing is a positive state in which they are safe, healthy and feel able
to learn. It includes physical, emotional, social, spiritual and mental wellbeing.

Caring, consistent relationships and predictable
routines help children manage stress, regulate
emotions and develop confidence and resilience.
Skills such as focusing, planning, remembering
steps and managing emotions support wellbeing.
Children develop these skills when their
environments feel safe, calm and responsive to
their needs.

Children learn to be comfortable in the range

of settings that are part of their lives. They are
becoming capable of seeking and receiving
assistance and of being alone and with others.
Children learn how to express and manage their
feelings and develop self-reliance.

Children learn to manage emotions and impulses,
cope with day-to-day stresses and persevere
when faced with challenging learning situations.
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Children also need protection from harm and
from experiences that undermine their identity,
culture or sense of belonging.

Physical wellbeing is promoted through active
play, movement, rest, nutrition and understanding
healthy choices. Children learn to manage and
move their bodies in a range of environments and
settings. They learn to maintain their own basic
hygiene practices and they contribute to and
maintain basic health and safety practices. These
experiences build strong foundations for lifelong
wellbeing.

This is evident when children:

>

9

become strong in their emotional, social,
spiritual and mental wellbeing

become strong in their physical learning
and wellbeing

are aware of and develop strategies to
support their own mental and physical
health and personal safety.



LEARNING

Outcome 4
Children are confident
and involved learners

Children’s learning begins from birth and continues as they actively explore their
world through play, inquiry, interactions and guided experiences.

Children develop early mathematical and scientific
thinking as they notice patterns, explore quantity,
test ideas and make sense of cause and effect in
their everyday worlds. These experiences build

and strengthen neural pathways that support
increasingly complex thinking over time. Building
on these foundations, children develop skills

in problem-solving, investigation and creative
thinking across many areas of learning.

In responsive environments, children share ideas,
negotiate, listen to others and build friendships.
These interactions support language, social skills
and a sense of belonging, all of which underpin
learning. They begin to understand that listening to
the responses of others can help them understand
and make new meaning of experiences.

Children are active learners and thinkers who

use their senses to investigate, experiment,

count, compare and create theories about

how things work. Dispositions such as curiosity,
persistence and creativity enable children to
manage challenges and learn from mistakes.
When professionals value children’s ideas and
provide time for deep exploration, children become
confident and involved learners who can transfer
learning to new situations.

This is evident when children:

- develop a growth mindset and learning

dispositions such as curiosity, cooperation,
confidence, creativity, commitment,
enthusiasm, persistence, imagination and
reflexivity

develop a range of learning and thinking
skills and processes such as problem-
solving, inquiry, experimentation,
hypothesising, researching and investigating

transfer and adapt what they have learned
from one context to another

resource their own learning by connecting
with people, place, technologies, and natural
and processed materials.
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COMMUNICATION

Outcome 5

Children are effective communicators

Children’s communication enables them to express ideas, connect with others and

make sense of their world.

From birth, children use gestures, sounds,
movement, visual cues and early language to
communicate meaning. These early forms of
communication are strengthened through warm,
responsive relationships with adults and peers.

Children acquire language through interaction,
play and exposure to rich communication.

They learn how languages work when they

listen to others, share stories, sing, take turns
and use vocabulary in meaningful contexts.
Literacy develops as children build phonological
awareness and learn about the relationships
between sounds, letters, words and meaning.
Early experiences in reading, writing, symbol use
and oral language support strong communication
throughout school and life.

For children learning English as an additional
language, communication grows when they
have time, modelling, explicit teaching and
opportunities to use their first language.
Multilingual children bring strengths that enrich
communication and learning for everyone.
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Children express themselves in many ways,
including drawing, painting, movement,
storytelling, pretend/imaginative play, music and
early writing. These forms of expression support
thinking and creativity. Diverse experiences,
including family language, culture, creative

arts and digital tools, help children build
communication skills.

This is evident when children:

9

>

interact verbally and non-verbally with
others for a range of purposes

engage with a range of texts and gain
meaning from these texts

express ideas and make meaning using a
range of media

begin to understand how symbols and
pattern systems work

use digital technologies and media to
access information, investigate ideas and
represent their thinking.






The river stepping stones represent children
and families in transition. The footprints and
wheelchair tracks symbolise all abilities. Animal
footprints show children and families walking
proudly with culture in transition.

Educators must engage with such pride

in culture, with respect and authentic
understanding, thereby promoting positive
transitions.
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Transitions occur when children and families move between
settings and stages of learning.

These transitions happen every day between home and a learning setting,
between rooms, between activities as well as at key points, such as starting
early learning, moving from 3-year-old to 4-year-old kindergarten or starting
school. Transitions are not just events: they are ongoing processes that
require planning, communication and trust.

Children experience transitions most positively when they feel safe, routines
are predictable, and the adults around them share information and work
together. Professionals draw on the Practice Principles and the Learning
and Development Outcomes to make transitions safe and supportive.
Coordinated support, using tools such as the Transition Learning and
Development Statement, helps ensure continuity of learning.
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Transitions
Continuity of learning

Continuity of learning is strengthened when professionals understand how

children’s learning and development builds over time. Knowing what a child Continuity of learning into
has already experienced, practised and consolidated, and how their learning is school

likely to progress, supports cumulative learning. New learning builds on previous

experiences, knowledge and understanding rather than repeating or ignoring Play-based intentional teaching in early

childhood builds the foundation for the
explicit teaching practices that follow in
primary and secondary school.

them.

Shared understanding of learning progressions
and outcomes help professionals plan learning This integration of play and intentionality
that builds on children’s strengths across settings. is fundamental to the learning and

development of children.
Continuity extends beyond educational settings

to include the home environment and the - The VEYLDF promotes integrated
broader community. When professionals share approaches that blend child-directed
information with families and with each other, learning, guided learning and adult-led
with respect for a child’s dignity and wellbeing, learning, with experiences shaped around
children experience greater consistency between each child’s strengths and interests.

the people and places in their lives. For First
Nations children, continuity includes connection
to Country, culture, kin and community across all
settings.

- As children transition into the early years
of school, explicit teaching approaches
build on these foundations, extending
children’s knowledge and skills as their
executive functioning, language and prior
learning mature.
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Supporting children
and families through
transitions

A transition to a new learning environment is a
time of significant change. Children and families
may experience a range of emotions: excitement,
uncertainty, anxiety or pride.

Additional support may be required for some
children during transitions, including children

with disability, developmental concerns or delays,
children in out-of-home care, and children from
culturally and linguistically diverse backgrounds.
Professionals across services work together to
share information, coordinate support and ensure
that each child’s learning, identity and wellbeing
are recognised and carried forward.

The Transition Learning and Development
Statement helps families and professionals share
information about each child’s strengths, learning
and development as they move from kindergarten
to school. The Learning and Development

Maps provide further guidance on how learning
connects across the early years and the first
years of school.

In short

9

Transitions happen throughout a child’s
daily routine as well as during major life
changes.

Children feel safest when adults explain
what will happen and keep routines
predictable.

Partnerships with families, educators and
other professionals improve transitions.

Some children need more personalised
support or extra time for transitions.

Continuity of learning is strengthened
when professionals share knowledge
about each child across settings.
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Transitions
Continuity of learning

In practice

v —D

=) Do

Use photos, visual aids or
simple language to explain
upcoming changes

Share strengths-based
information across settings
(eg. from kindergarten to
school)

Offer visits or gradual entry
to new environments

Use familiar objects, songs
or stories to support security

Share information with
families’ consent, respecting
privacy and cultural safety

Children enter new spaces
with growing confidence

Signs of stress are lower
during transitions

Families report clear
communication and support

Adjustments are in

place from day one for
children with disabilities,
developmental concerns or
delays

Evidence of collaboration
across settings
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What does this transition
feel like from the child’s
perspective, and how do we
know?

Whose voices are informing
our transition planning
(child, family, educators,
other professionals)?

How have family insights
shaped the way we are
supporting this child
through change?

In what ways are we
supporting continuity of
relationships, learning and
identity across settings?

What have we learned from
this transition that can
inform future practice?

Continuity of learning

Continuity of learning means recognising
and building on a child’s progress, strengths
and identity as they move between settings
and stages of education. Professionals
share information with families and
between themselves so that transitions

are smooth and disruption to children’s
learning is minimised. Continuity of learning
is supported when there is a shared
understanding of each child across the
people and places in their lives.
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