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The Victorian State Government, Department of Education and Training, acknowledges the Yorta Yorta and Bangerang Clans , Traditional Owners of the lands of Shepparton, and pays its respects to their Elders past, present and future. 

The Department of Education and Training is committed to honouring Aboriginal and Torres Strait Islander peoples’ unique cultural and spiritual relationships to the land, waters and seas and their rich contribution to society.
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In April 2017, the Victorian Government announced it would develop the Shepparton Education Plan (the Plan). The purpose of the Plan is to consider how education can be improved for young people from the early years, through primary to senior secondary years and beyond. The Plan seeks to boost educational outcomes by giving young people more options and opportunities, improving the transition through each stage of education, equipping teachers with more effective training and resources, and developing contemporary school infrastructure.
For education providers in Shepparton and Mooroopna, the challenges to achieving equity and excellence are particularly complex and multi-faceted. The current secondary school delivery model and lack of teacher capacity means that the needs of children and young people, including access to specialist subjects, and wellbeing supports, are not being met. As a result, enrolments across the four Government secondary schools have been declining over several years, and a high proportion of young people are not completing their secondary schooling.
The first stage of this Plan is a comprehensive review and the development of a model for secondary education provision based on education, industry and community consultation. This stage focuses on opportunities to enhance student learning, improve pathways options, identify need for specialist facilities, and provide seamless transitions from primary to secondary to further learning and training including Shepparton’s tertiary institutions.
Over time, this Plan will review in detail the provision and quality of early childhood settings and providers with a particular focus on integrated services and school readiness. It will also develop a comprehensive plan for primary education with a focus on improving student outcomes and ensuring readiness for secondary schooling.
A local Strategic Advisory Committee was charged with providing the Minister with a recommendation for a new model, based on options developed with input from education experts and community consultation. The agreed model, endorsed by the Minister for Education in February 2017, is that Greater Shepparton’s four public secondary schools merge into one school on one site. 
The Shepparton Education Plan harnesses our collective responsibility for transforming education in a way that is guided by the needs and aspirations of the community. 
How the Shepparton Education Plan was developed
The Plan was informed by a comprehensive community consultation process. Over 6,500 individual comments were gathered and analysed from the broad community. Ongoing feedback during the developmental phase of the Plan was achieved through links to 39 community and government organisations involving 68 individuals who participated in the Strategic Advisory Committee and its five working parties. The feedback identified and reinforced a number of common ideas, resulting in a very clear direction and overwhelming community support to the Strategic Advisory Committee in forming its proposal that the four government secondary schools merge into one site, one school.

[bookmark: _Toc508204799][bookmark: _Toc511750339]The case for change
Greater Shepparton City Council (GSCC) is located 180 kilometres north of Melbourne, is the fifth-largest city in regional Victoria and consists of Shepparton City, Mooroopna and Tatura. Seventy-five per cent of the municipality’s population live in Shepparton and Mooroopna. The area is a culturally and linguistically diverse community with almost one quarter of the population born overseas including recent arrivals and refugees from Africa and the Middle East. It also has Victoria’s largest concentration of Aboriginal and Torres Strait Island people outside of Melbourne.
There are a 34 child care centres, early learning centres and kindergartens, 30 government primary schools, one government specialist school, four government secondary schools, one school of TAFE and two universities operating in Shepparton. GSCC has over 6,000 businesses and a workforce of over 30,000 people with current youth unemployment rate of about 13 per cent and an overall unemployment rate of approximately seven per cent. On a variety of different metrics, the area experiences significant levels of disadvantage.
Challenges and opportunities for learners
Through consultation with community, education experts, stakeholders, and analysis of outcomes data, a number of challenges and opportunities were identified under the following themes:
· Readiness for school
· Optimal teaching and learning practice
· Engagement in learning
· Engaging the community
· Duplicated and competing curriculum provision
· Support for complex developmental and wellbeing needs
· Quality of professional learning 
· Current infrastructure in secondary schools
· Community perceptions of the schools
In many cases, the challenges overlap and may have a cumulative impact. Available data indicate that these challenges are contributing to below average outcomes in almost all areas of student engagement and learning, including their rate of learning growth. 
One feedback theme emerged that underpinned all others: the belief in the potential of education to break the cycle of disadvantage in the community. A related theme was a view that gradual change was insufficient in order to reform secondary education. There was a clear call for transformational change that overcomes the perception of different secondary schools providing different education experiences to different sectors of the community, resulting in the Committee’s final recommendation.
[bookmark: _Toc508204800][bookmark: _Toc511750340]A Shared vision
The shared vision of the secondary component of the Shepparton Education Plan is that all students are empowered to learn and achieve, experiencing high quality teacher practice and the best conditions for learning which equip them with the knowledge, skills and dispositions for lifelong learning and shaping the world around them.
The vision was developed through the Education Design working group considering feedback and advice from working groups, education experts and hundreds of community members as part of community consultation.
In support of this vision, and in order to address the challenges and opportunities for improving outcomes identified by the community and expert stakeholders, the Shepparton Education Plan aims to:
· Create a new culture and climate to improve teaching practice and student outcomes
· Provide high quality teaching and learning practice 
· Build a connection and sense of belonging
· Improve students’ readiness for secondary schooling
· Improve opportunities and pathways for students
· Improve accessibility, quality and integration of early childhood services in Mooroopna
[bookmark: _Toc511750341]Realising the vision
Following many months of detailed community consultation and engagement, the Victorian Government has endorsed a proposal to create a new one-campus secondary school in Shepparton ensuring local secondary students have access to the highest quality education. 
The agreed model involves the provision of new buildings including specialist and technical facilities, and a secondary school wellbeing hub that will provide integrated and enhanced services to support students. The configuration of the new secondary school will be designed around a series of learning centres or ‘houses’ of about 300 students from Years 7 to 12.
The establishment of a new secondary school on one site involving a fresh, agile leadership and a dynamic culture will provide a significant opportunity to renew the teaching and learning practice across all subjects for all students. The improvements to teaching and learning practice will also be assisted by significant economies of scale and enhanced opportunities for professional collaboration that are necessary for transformational and enduring improvement. 
There will be a significant increase in student pathway options and enhanced engagement with the community under the chosen model. This will be an important part of the solution for overcoming current barriers to student achievement, engagement and wellbeing.
The establishment of an integrated children’s centre in Mooroopna will provide professional services for families with children in the early years and improve children’s readiness for school. In so doing it will improve the prospects for greater engagement and success in their future learning. The centre will support an urgent need in Mooroopna to prepare early years students for schooling.

[bookmark: _Toc508120309][bookmark: _Toc508120361][bookmark: _Toc508204801][bookmark: _Toc511750342]Implementation
The working party model that was important in forming links to and a range of perspectives from the community will continue to support the implementation of the Plan. While the type and role of working parties will need to reflect the new stage of development of the Plan, their overall function of providing expertise and community perspectives will remain. 
The priorities of the new secondary school are to break the cycle of disadvantage in the community by providing highly effective teaching, learning and wellbeing support. The conceptual framework to scope the educational changes will be consistent with the DET’s Framework for Improving Student Outcomes (FISO), and are consistent with the Education State targets.

[bookmark: _Toc508204802][bookmark: _Toc511750343]Further stages of the Shepparton Education Plan
The purpose of the Shepparton Education Plan is to focus on improvement of education provision and outcomes for children and young people from the earliest years of childhood through to high education and skills.
Proposed timelines for the completion of the Plan are indicated below:
	Stage
	Consultation (commencing)
	Plan developed

	Secondary - completed
	From March 2017
	March 2018

	Early Childhood 
	From June 2018
	December 2018

	Primary
	From August 2018
	December 2018

	Higher Education and Skills
	From February 2019
	June 2019
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The Victorian Government has invested more than $5 billion to make Victoria the Education State, improving outcomes for every student, in every classroom, in every school, and for all communities. The Education State is building a system that provides every student with the knowledge, capabilities and attributes that will see them thrive throughout their lives, to have the skills that industry needs, and that employers expect. The ambitious Education State targets focus efforts on promoting excellence across the curriculum, the health and wellbeing of students, and breaking the link between disadvantage and student outcomes. 
The following targets reflect our ambition to improve outcomes for children and young people:
· Learning for Life
· More students achieving excellence in reading, maths, science, critical and creative thinking and the arts.
· Happy, Healthy and Resilient Kids
· Building the resilience of our children, and encouraging them to be more physically active.
· Breaking the Link
· Ensuring more students stay in school and breaking the link between disadvantage and outcomes for students.
· Pride and Confidence in our Schools
· Making sure every community has access to excellence, in every government school and classroom.
The Framework for Improving Student Outcomes (FISO) has been developed to help us work together to dramatically increase the focus on student learning in schools. It helps schools and education partners to focus their efforts on key areas that are known to have the greatest impact on school improvement. It enables principals, school leaders, teachers, students, parents, regional staff and policy-makers to work together and create better outcomes for our students.
In April 2017, the Victorian Government announced it would develop the Shepparton Education Plan. The purpose of the Plan is to consider how education can be improved for young people from the early years, through primary to senior secondary years and beyond. The Plan seeks to boost educational outcomes by giving young people more options and opportunities, improving the transition through each stage of education, equipping teachers with more effective training and resources, and developing contemporary school infrastructure.
The first stage of this Plan is a comprehensive review and the development of a model for secondary education provision based on education, industry and community consultation. This stage focuses on opportunities to enhance student learning, improve pathways options, identify need for specialist facilities, and provide seamless transitions from primary to secondary schooling to further learning and training including Shepparton’s tertiary institutions.
Over time, this Plan will review in detail the provision and quality of early childhood settings and providers with a particular focus on integrated services and school readiness. It will also develop comprehensive steps for primary education with a focus on improving student outcomes and ensuring readiness for secondary schooling.
The Shepparton Education Plan will support secondary schools and education partners to align their efforts on the following FISO priority areas: 
· achieving excellence in teaching and learning 
· professional leadership
· community engagement in learning
· creating a positive climate for learning.

[bookmark: _Toc511750345][bookmark: _Toc508204807]Why have a Plan? 
The challenges to achieving equity and excellence are particularly complex and multi-faceted for education providers in Shepparton and Mooroopna. The current delivery model and need for improvements in teacher capacity means that the needs of children and young people, including access to specialist subjects, and wellbeing supports, are not being met. 
The process of developing a Place-Based Education Plan can forge strong, ongoing connections between local stakeholders – including education providers (early years, primary and secondary, post-secondary), families, community, industry, government and support services. It can inspire engagement and commitment to the success of government education by repositioning learning and development at the heart of the community. 
The Shepparton Education Plan harnesses our collective responsibility for transforming education in a way that is guided by the needs and aspirations of the community.

[bookmark: _Toc505353507][bookmark: _Toc508120311][bookmark: _Toc508120363][bookmark: _Toc508204804][bookmark: _Toc511750346]How the Shepparton Education Plan was developed
[bookmark: _Toc505353508]The needs and aspirations of the Shepparton and Mooroopna communities have guided this Plan’s development and local stakeholders have collaborated to identify the challenges to improving outcomes and find holistic, comprehensive solutions tailored to the local context.
Governance arrangements
During the development of the Plan, 39 community and government organisations (around 68 individuals) participated in the Strategic Advisory Committee and its five working parties. The Strategic Advisory Committee provided strategic advice to DET and coordinated the outputs of the five working groups. A Project Control Group, made up of the chairs of the working parties, ensured coherence across the project. 
A summary of discussions in the working parties and forums were provided to the Strategic Advisory Committee to consider in their deliberations. Working parties include: 
· Education System Design 
· School Community Interface
· Early Years Working 
· Student Voice
· Post Secondary Transition to Tertiary and Industry
In particular, the Education Design group with their specialist expertise, plus evidence and advice from national and international education experts, provided valuable advice to the Strategic Advisory Committee.
Full project governance structure and representation can be found at Appendix 1.
Community engagement
Wide-ranging community consultation was undertaken to inform the Plan in two phases. Phase one involved nine workshop meetings with over 200 people, and 185 responses to an online survey resulting in more than 4,750 individual pieces of feedback that were analysed (Appendix 2). A full report of phase one consultation can be viewed on the Victorian School Buildings Authority website.
The results of phase one were provided to the Strategic Advisory Committee to consider in its deliberations who in turn developed options for phase two of the community consultation. Phase two engaged over 300 people including business leaders, community workshops and received 141 responses in an online survey. Phase two asked for specific feedback on four options presented as possible ways forward for secondary education. A full report of phase two consultation can be viewed on the Victorian School Buildings Authority website.

[bookmark: _Toc511750347]The community
Overview
Greater Shepparton City Council (GSCC) is the fifth-largest city in regional Victoria with a population of approximately 63,837. Located 180 kilometres north of Melbourne, the GSCC is a major service centre and transport hub for the Goulburn Valley and Southern Riverina area of New South Wales. GSCC covers three main urban centres: Shepparton city, Mooroopna and Tatura. 75 per cent of the municipality’s population lives in Shepparton and Mooroopna. The primary focus of the Shepparton Education Plan is on Shepparton City and Mooroopna.
Local population growth
The forecast growth rate for GSCC to 2036 is 1.24 per cent per year while the predicted Victoria growth over the same period is 1.4 per cent. The birth-to-four year’s group represents 6.9 per cent of GSCC population but will rise to 7.2 per cent by 2026. The primary school age group (five to 11 years) represents 9.6 per cent of GSCC population. This will rise to 10 per cent by 2026. The secondary school age group (12 to 17 years) represent 8.1 per cent of this population. There is a projected 0.2 per cent decrease by 2026.
Culturally and linguistically diverse community
Outside of Melbourne, GSCC has Victoria's largest concentration of people who identify as Aboriginal and Torres Strait Islanders (ATSI). It is over twice the regional Victorian average and approximately 3.4 per cent of the local population. The ATSI population for GSCC from the early years to tertiary/training completion age groups in 2017 are: birth-to-four years - 252; five-to-19 years - 759; and 20-to-24 years - 174. 
Migrants predominately from Italy and Albania settled in the region after World War II and in the following years, refugees have come from Iraq, Kuwait, and the Democratic Republic of Congo. The most recent arrivals have come from Afghanistan, Iran, Sudan and other parts of Africa. Today almost one quarter of the GSCC population was born overseas in more than 50 different countries. Predominant countries of origin for the community are Australia (76 per cent), India (1.9 per cent), United Kingdom (1.7 per cent), Italy (1.3 per cent), Afghanistan (1.2 per cent), New Zealand (1.1 per cent), Iraq (0.7 per cent), Philippines (0.6 per cent), Albania (0.4 per cent), Turkey (0.4 per cent), and Pakistan (0.4 per cent). Languages other than English spoken at home include Italian, Arabic, Punjabi, Hazaraghi and Turkish.


[bookmark: _Toc511750348]Education providers and partners
Early childhood participation 
There are a total of 34 child care centres, early learning centres and kindergartens operating in the GSCC, 31 of which are listed as kindergarten services funded by the City Council. Maternal and Child Health data (Key Age and Stage completion rates) indicate 100 per cent engagement with home visits in the first two weeks tapering off to 71 per cent engagement by three and a half years of age. 
There are geographic areas where the highest levels of under engagement correlate with the highest areas of vulnerability. The areas of vulnerability include, high concentrations of recent arrival refugee families, high numbers of families living in social housing, those known to be experiencing family violence and, those experiencing the impacts of substance abuse and poverty (Early Years Data Book Best Start Program, 2016–17). 
Consistent with the rest of the State, the eligible population enrolled in four-year-old kindergarten is high; however, actual attendance figures are not available. There is an estimated population growth of 890 in the birth-to-four year age group from 2016 to 2026. Current trends indicate almost all will enrol in kindergarten.
Primary and secondary education 
In the Shepparton and Mooroopna area, there are 30 government primary schools (P-6), one government specialist school (P-12), and four government secondary schools (Year 7-12). In the non-government sector, there are seven non-government primary schools (P-6), one non-government Year 5-6 school, four non-Government secondary schools (Year 7-12) and one non-government Prep-Year 8 school.
The age group profile figures in this area by school sector list 4,455 students attending government primary schools and 1,485 attending Catholic primary schools. The estimated number of primary school students in 2026 is 7,462. 
The 12-17 age group profile figures list 2,353 students attending government secondary schools and 2,058 attending non-government secondary schools. The estimated number of secondary school students in 2026 is 5,848. Projected enrolments using a similar government/non-government school share estimates a government secondary school population in 2026 of 3,117 students. 
These estimates however, do not take into account a Catholic P–12 college currently under construction in Shepparton. According to the August 2017 school census there are 2,537.8 students enrolled in government secondary schools in the GSCC area. 
The Index of Community Socio-Educational Advantage (ICSEA) score for the government secondary schools in Shepparton and Mooroopna ranges from 899 to 954 (2016). This is below the national ICSEA benchmark of 1000. The lower the ICSEA value, the lower the level of educational advantage of students who go the school. 
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The following table provides a profile of the secondary schools involved in the Education Plan.


	
	McGuire College
	Mooroopna Secondary College
	Shepparton High School
	Wanganui Park Secondary College

	Total Students
	500
	342
	566
	1,205

	Total FTE teaching staff
	43.5
	32.5
	50.4
	87.4

	SFOE Index
	.6568
	.5731
	.6144
	.4969



Higher education 
There is one College of TAFE and two Universities operating in Shepparton. Goulburn Ovens TAFE offers a Vocational Education and Training in Schools (VETiS) program at the secondary school level, Victorian Certificate of Applied Learning (VCAL), Study Preparation Course (Learning Skills Unit - LSU), Certificate I through to Certificate IV, Diplomas and Advanced Diplomas and Degrees. Study areas include; Business & IT, Creative Services, Education and Teaching, Health and Community, Hospitality, Events and Tourism, Manufacturing and OH&S, Food and Fibre and Technical Trades. La Trobe University offers both undergraduate and postgraduate credentials including Master degrees. The University of Melbourne teaches post-graduate medical students (year’s two to four).

Employment 
The Shepparton/Mooroopna area is a major dairy, fruit and vegetable processing centre with construction, health care and social assistance, retail trade and rental and hiring services as other major employers. The area has about 6,165 businesses and a workforce of approximately 30,834 people with almost forty per cent of local household gross incomes of less than $1,000 per week. Recent ABS survey and Centrelink data (2017, June quarter) indicates a local unemployment rate of 7.17 per cent while youth unemployment (15 to 24 years) is 13.1 per cent.

[bookmark: _Toc508120316][bookmark: _Toc508120368][bookmark: _Toc508204809][bookmark: _Toc511750349]Previous initiatives to improve education outcomes
A number of consultants have worked with the four schools and their communities on interventions for improvement, including in 2001, 2006, 2007 and 2011. 
In 2014, the four secondary schools in Shepparton and Mooroopna formed the Better Together Alliance (BTA) to commit to a better, more connected and unified way of providing the Greater Shepparton community with an integrated public education system. The BTA’s mission is to do better for young people by working together more strategically. 
Although the Better Together Alliance has been a positive initiative for the community, it has faced some significant structural barriers that have limited its capacity to create lasting change. For example, in 2015, the four secondary schools established common timetable arrangements allowing senior secondary students to expand their education choices by travelling to other schools. However, the effectiveness of this arrangement has been limited by timetabling constraints, meaning that there has been some duplication of subject offerings with low number of students in attendance, and by the cost and travel time implications of students needing to travel between schools.

[bookmark: _Toc508120317][bookmark: _Toc508120369][bookmark: _Toc511750350]The case for change
[bookmark: _Toc508204810]
The broad range of community representation on the Strategic Advisory Committee and its working parties plus the community consultations undertaken provided a strong basis for making a transformational change. While the community feedback was multi-faceted, a common and persistent theme was the need for a broad attitudinal shift in the community regarding the importance of and pride in government education, the self-belief and aspirations of students and the raising of classroom engagement and expectations. 
Collaboration between all sectors from early childhood to tertiary education with a broadening of pathways to further education, training and employment were also strong themes. The link between educational outcomes and wellbeing support was identified with the view that integrating support services for students and their families into education provision is particularly important. The one theme that underpinned all others was the potential of education to break the cycle of disadvantage in the community. 
These community views were consistent with the feedback that gradual change to the current arrangements would be insufficient. The community is calling for a transformational change that overcomes the perception that different secondary schools provide different education experiences to different sectors of their community, none of which are meeting their desired high standards and outcomes.
[bookmark: _Toc508120319][bookmark: _Toc508120371][bookmark: _Toc508204811]
[bookmark: _Toc511750351]Challenges and opportunities for improved outcomes

The following are opportunities and challenges for the Shepparton Education Plan, taking into account all relevant data and community engagement findings.  
Readiness for school
The latest Australian Early Development Census (2015), indicates the proportion of Foundation students in Greater Shepparton identified as developmentally vulnerable was the highest in all five domains compared with the Goulburn Area, the North Eastern Victoria Region and across the State (Appendix 3).  Students who were identified as developmentally vulnerable in one or more domain are nearly three times that of their peer group population for Victoria. The proportion of Foundation children in Greater Shepparton reported as having speech and language difficulties is higher than their peer group in Victoria, and the proportion of Foundation children with parental reported concern about child behaviour is nearly one and a half times that of the Victorian average. 
Excellence in teaching and learning
Current instructional practice is not delivering the outcomes needed for students to reach their potential. National Assessment Program Literacy and Numeracy (NAPLAN) (2016) data for senior secondary students in Shepparton and Mooroopna government schools demonstrates a general trend where the proportion of students in the top performance band is significantly lower than the average for the State and North Eastern Victoria Region. Likewise, the proportion of students in the bottom performance band are significantly higher than average. Optimal teaching practice can break this cycle of the continuing low performance of students by accelerating the rate of learning regardless of their current performance level. In many cases, the rate of learning growth is not allowing lower performing students to achieve a level more characteristic of their stage of schooling. This situation is exacerbated over time where the proportion of students experiencing low growth in learning increases as they progress through their schooling (Appendix 4). 
Engagement in learning
Student absence and retention rates are major barriers to a successful education and are representative of underlying issues such as low levels of students’ aspiration, engagement in learning and pride in their school, all of which were identified as concerns in community consultation. The average number of days of student absence per year between 2012 and 2016 for the four secondary schools was in each case significantly greater than their statewide ‘similar school’ average, with averages between 21 and 24 days absent. The ‘all schools’ averages for the four schools over the same period varied from 25 to 34 days.
Engaging the community
An effective partnership between parents, the community, and the school is an important influence in optimising learning. There is a high level of community interest in education as demonstrated by over six thousand individual comments received through community consultation. Despite this, there is a perception that there is an insufficient level of communication between schools and parents. While parent satisfaction rates were overall positive, one of the highest percentages of negative feedback in the Parent Opinion Surveys (2017) in all four secondary schools related to the lack of effective communication between teachers and parents about their child’s progress and learning needs. The survey responses across the schools relating to the schools’ valuing parents for their contributions also suggest changes are required to the schools’ existing culture.
The provision of a viable and guaranteed secondary curriculum in the four government secondary schools is currently inefficient and under increasing stress. There is significant duplication of senior secondary studies across the four secondary schools (Appendix 5). This may be appropriate when class sizes are reaching maximum numbers, however in some cases, very small classes such as Physics, Music and Biology, were run in multiple settings in order to provide a range of educational pathways in each school. Some inefficiency is mitigated through shared timetable arrangements; however, this involves travel time for students and an outlay for taxis and buses on a very regular basis. There is feedback to suggest that regular travel to other secondary schools during their breaks was too great a commitment for some students. 
Support for complex developmental and wellbeing needs
Providing better support for the developmental and wellbeing needs of children and young people is a significant challenge for Shepparton and Mooroopna. The inefficient arrangements for supporting complex developmental and wellbeing needs has a direct effect on education outcomes and is a factor in identified community concerns over students’ need for improved engagement, aspiration and behaviour. Without more efficient school-based wellbeing support and importantly, greater and more consistent arrangements to provide access to agency and community support, student outcomes will continue to be adversely affected.
Quality of professional learning for staff
Targeted and high quality professional development is an important factor in adopting effective teaching practice and essential in meeting the complex educational needs of the Shepparton/Mooroopna community. Under the current arrangements, professional learning is not well coordinated across the schools, and the capacity of individual schools to offer high quality opportunities is limited.
This challenge is further exacerbated in senior secondary education provision in each of the schools where the current arrangements represent a significant structural barrier to improving the quality of secondary education provision due to ineffective improvement strategies, such as the day-to-day construction of lesson plans. Targeted peer feedback is diminished due to there being only one teacher in some senior curriculum areas. 
Current infrastructure
Community feedback suggests there is an opportunity to make better use of secondary school infrastructure in Shepparton to provide opportunities for 21st century learning to prepare students for further education, training and work. 
Currently, enrolment is spread across the four separate schools, which do not have the specialist resources, dedicated equipment or facilities for the required range of student pathways to higher education, training or employment. Although some specialist infrastructure is available, it is not easily accessible for all students. This creates a structural barrier for students to access the full range of educational opportunities, affecting their engagement, completion of their schooling and readiness for work. 
Some opportunities have been created in the past through shared timetable blocks, however, the travel required by students makes this arrangement impractical. Underlying this arrangement is that students’ practical pathways are limited by historic infrastructure of their secondary school that, in many cases is aging and outmoded, and it is not consistent with current and incipient training and workplace needs.
Community perceptions of the secondary schools
Community consultation highlighted some common attitudes to government secondary schooling in Shepparton and Mooroopna. There was a clear perception of need at varying degrees for greater pride and confidence in all of the government secondary schools, and a view that student behaviour and discipline could be more effectively managed. This was most evident in parents’ perceptions of the prevalence of bullying, where it was clearly identified by recording the highest negative score in all four secondary schools’ Parent Opinion Surveys (2017). These perceptions can be linked to community feedback regarding the need for higher expectations of students and a change to the culture in the secondary schools. 
A comparison of the 2011 and 2016 ABS census data indicated that the share of students in the 12 to 17 years age group in the Greater Shepparton area attending government secondary schools has fallen from 61.4 per cent to 53.3 per cent. This is a clear indication of a significant change in the perception of government secondary schools over the last five years (Appendix 6). Feedback from the community was clear in the desire to end the perception of a ‘community divide’ across the four secondary schools.
The challenges and opportunities outlined above, in many cases interact and overlap in a way that has an impact, and ultimately presents as a complex network of factors that influenced the level of student learning outcomes. Available data indicates that these factors may have contributed to student outcomes being clearly below benchmark in almost all areas of student engagement and learning including the rate of learning growth as measured by national testing. The Shepparton Education Plan presents an important opportunity to shift the trend and achieve the community’s vision for education into the future.



[bookmark: _Toc508120320][bookmark: _Toc508120372][bookmark: _Toc508204812][bookmark: _Toc511750352]A shared vision

The shared vision for the secondary component of the Shepparton Education Plan is that all students are empowered to learn and achieve, experiencing high quality teacher practice and the best conditions for learning which equip them with the knowledge, skills and dispositions for lifelong learning and shaping the world around them.
The vision was developed through the Education Design Group considering feedback and advice from working groups, education experts and hundreds of community members as part of community consultation.

[bookmark: _Toc511750353]Aims of the plan
In support of this vision, and in order to address the challenges and opportunities for improving outcomes identified by the community and expert stakeholders, the Shepparton Education Plan aims to:
· create a new culture and climate to improve teaching practice and student outcomes
· provide high quality teaching and learning practice 
· build a connection and sense of belonging
· improve students’ readiness for secondary schooling
· improve opportunities and pathways for students in Mooroopna
· improve accessibility, quality and integration of early childhood services in Mooroopna
In pursuit of the vision and aims, the Strategic Advisory Committee considered four options:

Option one:	No change to the existing arrangements of the four secondary schools
Option two: 	Minor improvements to operational procedures and upgrades to facilities school on one campus 
Option three: 	The creation of one government secondary school on one campus
Option four: 	The creation of one government secondary school on two campuses

Options three and four included a new integrated children’s centre in Mooroopna, a Mooroopna precinct redevelopment and a Tech School.
After considering the comprehensive feedback from relevant stakeholders, the Strategic Advisory Committee determined that there was a high level of agreement in the community regarding the nature of the challenges facing secondary education and the level of transformation needed to meet those challenges. Option three alone stood out as having the most positive community feedback, the highest potential to remove the identified barriers to improved learning outcomes, and the most efficient way of deploying future resources.




[bookmark: _Toc511750354]Realising the vision

Following many months of detailed community consultation and engagement, the Victorian Government has endorsed the proposal to create a new one-campus secondary school in Shepparton ensuring local secondary students have access to the highest quality education.
The four secondary schools, McGuire College, Mooroopna Secondary College, Shepparton High School and Wanganui Park Secondary College will merge to form one new single-campus secondary school that will be better equipped to meet the needs and aspirations of young people across the area.
The key characteristics of this Plan are:
· merging all four secondary schools to form a new secondary school on one site
· a school within a school or ‘House model’ of around 300 students from all year levels to ensure effective engagement, wellbeing and catering for individual students
· the provision of new buildings including specialist and technical facilities
· a secondary students’ support Hub that will provide integrated support services. 

[bookmark: _Toc511750355][bookmark: _Toc508204814]Creating a new culture and climate to improve teaching practice and student outcomes 
Strategy: A new school, a new start
Having a broad understanding of the complex barriers to effective learning, the community was clear about the need for change that would transform not just incrementally alter secondary education provision. A ‘new start’ is an important element in breaking down barriers to learning by providing the unique opportunity to build a new culture with new values, behaviours and expectations. This presents an opportunity to renew approaches to teaching and learning by shifting the current range of practices to a common, optimal, evidence based approach. 
Creating a new culture in the context of four established organisational cultures has inherent challenges, as some established practice will be abandoned. The notion of a new start provides a unique opportunity to replace existing community perceptions of government secondary schooling with renewed perceptions.
A new school and a new start are the underpinnings of the Plan to improve teaching practice and student outcomes by creating a new culture and climate. It is a necessary precondition to minimising the effects of the identified barriers. This aspect of the Plan assists in achieving the Education State targets relating to Learning for life, Pride and confidence in our schools, Happy, healthy and resilient kids and Breaking the link.

[bookmark: _Toc511750356][bookmark: _Toc508204815]Providing high quality teaching and learning practice 
Strategy: One school, on one site
Providing the best instructional practice requires sustained professional learning endeavours with complete secondary school-wide implementation. Having all teachers on one site allows for the level and regularity of collaboration and feedback necessary to effectively plan, deliver and assess their practice to achieve optimum teaching and learning standards in every classroom. One site provides the smaller curriculum areas an opportunity for regular, high quality collaboration and other professional learning not currently available on a day-to-day basis. 
Improved teaching and learning practice is the most effective mechanism to increase the growth in learning outcomes particularly with those who are at educational disadvantage. The implementation of high quality teaching and learning practice in one school on one site has been identified as the most effective strategy to ensure the equity of both teaching and learning standards and education programs across the community.
A transition program from primary to secondary under the chosen model allows for a common approach including a common set of metrics and strategies to better assess, understand and support students’ learning needs when entering secondary schooling. The resulting improvements to students’ readiness will be further supported and sustained throughout their schooling through the implementation of improved teaching practice. This and the provision of up-to-date infrastructure and expanded pathways provides a powerful strategy in delivering tangible success to students with the addition of a more positive student attitude to schooling and better engagement in learning.
One secondary school on one site best provides for effective secondary school-wide professional learning programs that ensure the consistent delivery of a high quality education program. It also allows for the most efficient use of teachers and resources to improve readiness for and engagement in high quality learning. This aspect of the Plan will support the achievement of the Education State targets relating to Learning for life, Pride and confidence in our schools and Breaking the link.

[bookmark: _Toc511750357][bookmark: _Toc508204816]Building a connection and sense of belonging 
Strategy: House system
The concept of a House system will consist of around 300 students from all year levels with each house having its own leadership and wellbeing team, and around 25 teachers. The house will be a state-of-the-art learning centre that allows the necessary flexibility to provide optimal teaching and learning across a range of courses and year levels. Core subjects will be delivered in each house with house teaching staff that will have the opportunity to build a strong connection with students and their families throughout students’ secondary education. Students will have the opportunity to build a connection and sense of belonging with their house, without excluding broader connections and friendships across the secondary school. Year 10 to 12 students can move beyond their house to access a broad range of specialised education and training facilities while remaining connected to their house.
Year 7 students entering secondary schooling will have an enhanced readiness for secondary schooling by being part of a relatively small group that includes senior students who will act as mentors and role models. The house will have staff responsible for students’ wellbeing support and the house teachers will have extended opportunities to understand the particular learning and wellbeing needs of each new student. There will be around 50 Year 7 students in each house, a smaller intake group than is currently the case for most Year 7 students, with the availability where necessary, of the aggregated and specialised support services of a large secondary school.
Detailed knowledge of each student’s strengths, progress and areas for further improvement is fundamental for effective teaching and learning. Teachers taking responsibility for the full learning program of a relatively small group of students for almost all of their secondary education is an important element in providing an effective learning environment for students. Teachers will be better positioned to both extend students in their areas of strength and address their learning needs over time with a clear understanding of their learning progress. 
The house system also creates an environment where shared responsibility and accountability among teachers for each student’s learning is more meaningful and immediate. The sense of belonging and identity to a house presents students with enhanced opportunities for peer tutoring and shared learning.
The role of senior student mentors will fill a valuable supporting role in developing students’ aspiration engagement in learning and pride in their school. House teachers will have a more detailed understanding of each student over a number of years and will be used to advise and guide them in planning a three year program for Year 10 to 12 as well as their future pathways into higher education, training and employment that is most likely to engage them. 
The partnership between the secondary school, students’ families and the broader community is important for both successful educational outcomes and effective support for complex developmental and wellbeing needs. Each teacher will have a relatively small number of families to communicate with and having the same families over the time the student is at school. 
The particular concern identified in the Parent Opinion surveys; that there is a lack of communication regarding their child’s progress and learning needs will be effectively eliminated due to the close relationship with families under the house system. The enhanced relationship between the secondary school, the student and their parents also presents teachers with a powerful way of managing the underlying issues that affect school attendance and antisocial behaviour. 
A house system presents a range of strategies to enhance students’ transition into secondary schooling, induce pride in their school, improve teaching and learning, enrich student voice, develop students’ engagement, aspirations and pathways, increase students’ wellbeing support and growth in learning and, heighten the community’s perceptions and relationship with the school. 
The house system assists in achieving the Education State targets relating to Learning for life, Pride and confidence in our schools, Happy, healthy and resilient kids and Breaking the link.

[bookmark: _Toc511750358][bookmark: _Toc508204817]Improving students’ readiness for secondary schooling 
Strategy: Student support hub
The notion of a support services hub for students was identified in the Shepparton Lighthouse Project’s ‘One Thousand Conversations Project Report’ research in 2015 and reinforced the repeated references made for the need for integrated services at the secondary level in community consultation. The secondary students’ support hub will bring together a range of school and community resources and services on site with the opportunity to design an integrated response to students’ wellbeing needs. 
The resulting elimination of duplicated students’ support services from multiple sites will allow for the provision of services unavailable in any one existing site. Providing an integrated suite of student support services in an on-site hub further strengthens the effectiveness of the more individualised monitoring and support made possible through the house system.
The one, coherent, Years 6 to 7 transition arrangement under this Plan is further strengthened by the availability of this student support hub. The transition program’s early detection and subsequent intervention into additional learning needs and other concerns associated with readiness for secondary schooling can be undertaken in a professionally supported, integrated and timely way. This includes provision of a Koorie pathways and transitions officer for Koorie students. The hub will improve students’ readiness for secondary schooling and addressing their specific educational and wellbeing needs putting them in a position where improved progress will promote a more positive attitude and increased engagement in learning. 
The secondary school’s student support hub will consolidate and extend the current support services to all secondary students and in doing so better meet the identified complex learning and wellbeing needs, improve the level of support for students entering secondary education and promote a higher level of engagement in learning. This aspect of the Plan assists in achieving the Education State targets relating to Happy, healthy and resilient kids and Breaking the link.

[bookmark: _Toc511750359][bookmark: _Toc508204818]Improving opportunities and pathways for students
Strategy: New facilities
Community feedback regarding current facilities included negative perceptions about the age, relevance and presentation of the secondary schools’ facilities. The provision of facilities under the current arrangements has resulted in both the wasteful duplication of education facilities and a gap in the range of facilities at any one existing secondary school creating a barrier in the provision of an optimal and equitable range of pathways for all students. The new facilities will provide the built environment needed for contemporary education and wellbeing needs of students as well as equity of access to specialist pathways.
The age of many facilities and their lack of orientation to current and future employment profiles, hinder the effectiveness of teaching and learning, particularly in senior secondary provision. New facilities designed for leading edge technologies and innovation will complement contemporary teaching and learning techniques and future education and employment pathways. Improved and future oriented programs and facilities as well as enhanced learning environments will result in better student engagement in learning. The replacement and refurbishment of aging and run-down facilities as identified in community consultation will assist in building a more positive view of government secondary education and assist in overcoming the lack of students’ pride in their school.
New facilities will promote more flexible, effective teaching and learning, allow for the development of opportunities and pathways for students that are more relevant to current and future needs, improve community perceptions, support increased student pride in the secondary school, and more equitably engage students in learning. This aspect of the Plan will assist in achieving the Education State targets relating to Learning for life, Happy, healthy and resilient kids and Breaking the link.

[bookmark: _Toc511750360][bookmark: _Toc508204819]Improving acceSsibility, quality and integration of early childhood services in Mooroopna 
Strategy: Integrated children’s centre
An integrated children’s centre in Mooroopna will bring together a range of professional services that will meet education, care, health and support needs of families with children in the early years with the aim of improving accessibility, quality and integration of early childhood services in the area. Available data indicates some significant challenges with children’s readiness for schooling in Mooroopna (Appendix 7) which has the potential to be an enduring barrier in their future education. The establishment of a professional support centre for children and families in the early years is a dedicated facility to reduce the effects of this barrier and assist in breaking the link between disadvantage and educational outcomes.
An integrated support service will aim to forge and maintain valuable links with families and the broader community as their child transitions from early years to schooling. Parent involvement will assist their child to better engage in learning by being better prepared for learning and more likely to experience success.
A new integrated children’s centre will improve readiness for school and the likelihood of experiencing success; both important elements in reducing the effects of disadvantage. This aspect of the Plan assists in achieving the Education State targets relating to Learning for life, Happy, healthy and resilient kids and Breaking the link

[bookmark: _Toc505353523][bookmark: _Toc508726017][bookmark: _Toc508726118][bookmark: _Toc511750361]Implementation
[bookmark: _Toc508120324][bookmark: _Toc508120376][bookmark: _Toc508204822]
[bookmark: _Toc511750362]Roles and responsibilities
[bookmark: _Toc508120325][bookmark: _Toc508120377]Goulburn Area, North Eastern Victoria Region, will continue to play a leading role in implementation of the Plan, including support of local governance arrangements. The Strategic Advisory Committee that guided the development of the Plan will continue the development of other recommendations in line with community and education expert working parties. Membership will be revised at key phases according to stakeholder interests and expertise.

[bookmark: _Toc508204823][bookmark: _Toc511750363]Timeframes, actions and next steps
The Victorian Government will make a determination about the staging of the secondary component of the Shepparton Education Plan and further elements of the Plan which will be followed by a scoping project to sequence the interrelated stages of implementing the Education Plan. This will involve two broad areas. The first area involves the stages and timelines for the development of new infrastructure coordinated by the VSBA with input regarding the educational priorities and needs of the new secondary school.
The second area involves planning for the stages and timelines for determining a transition plan to move from the current secondary school’s sites and developing a new culture. This will include the new secondary school’s leadership, organisational values, education program, instructional model, student support services, community links and, management of student wellbeing and engagement. The priorities of this scoping are consistent with, and will be guided by the FISO improvement cycle. 
The new secondary school’s focus in overcoming current barriers to learning such as providing pathways to learning for life, mitigating disadvantage, increasing pride in the school and improving students’ readiness to learn are consistent with Education State priorities. 
The role of working parties will be reviewed in line with the requirements of the next phase of implementation to provide relevant input from professional and community organisations. 
A communications strategy will be developed to keep the community informed of the progress and benefits of the new arrangement for secondary education.

[bookmark: _Toc511750364]Measuring success
Measuring success of the secondary component of the Plan will require the four secondary schools in Shepparton to construct common metrics to measure all aspects of school performance consistent with the FISO improvement cycle. This will form aggregated baseline data to provide authentic evidence of the improvements that are made under the new governance and organisational arrangements. Once this is completed, aggregated short and long term goals, milestones and targets will be able to be set that are relevant to the new secondary school in its first strategic plan. The agreed measures will include metrics needed to monitor progress towards Education State targets. The Shepparton Education Plan will also form part of a statewide evaluation of the Place-Based Education Plans initiative.

[bookmark: _Toc511750365]Further stages of the Shepparton Education Plan
Realising the vision of the Shepparton Education Plan requires consideration of how education provision and outcomes can be improved for children and young people from the earliest years of childhood through to higher education and skills.
Proposed timelines for the completion of the Plan are indicated below:
	Stage
	Consultation (commencing)
	Plan developed

	Secondary - completed
	From March 2017
	March 2018

	Early Childhood 
	From June 2018
	December 2018

	Primary
	From August 2018
	December 2018

	Higher Education and Skills
	From February 2019
	June 2019



Aims and corresponding goals, strategies, measures and targets for future stages will be developed at each stage after consultation is undertaken. 






[bookmark: _Toc508204824][bookmark: _Toc511750366]Appendices

[bookmark: _Toc511750367][bookmark: _Toc508204825]Appendix 1: Project governance structure and Representation
Strategic Advisory Committee
Project Control Group
Education system design 
Schools –Community interface
Early Years
Student Voice
Post Secondary Transitions
Community Consultation and Engagement


















The Strategic Advisory Committee provided strategic advice to the Department of Education and Training regarding the development of the Shepparton Education Plan.  The Strategic Advisory Committee is not a decision making body. The Strategic Advisory Committee will coordinate the outputs of a series of working groups into the broader Shepparton Education Plan which will then be submitted to the Minister for Education for approval and further action.

The Project Control Group was the coordinating point for the working parties to ensure coherence across the project. The group is made up of the chairs of the working parties.

Working parties: 
Education System Design
· To develop concepts for the transformation of the education system within Greater Shepparton so as to ensure greater participation and aspiration with a focus on children and young people achieving their utmost potential. 
· To consider and embed the key themes from the community consultation and engagement process into the transformed education system. To improve the transition process for children and young people at all key stages.  

Community School Interface
· To identify and recommend improvements regarding integrated community services sector provision within and beyond school sites that better addresses school and family need.
Early years
· To review early years provision in Greater Shepparton and make recommendations that focus on improving participation and quality of service provision with a focus on improving early childhood outcomes and the transition to primary school.

Student voice
· To hear from children and young people what their thoughts are regarding education in Shepparton, particularly what makes a good educational experience and what prevents them from achieving their goals.  

Post secondary school transition to further education or workforce 
· To identify opportunities that enable more young people to pursue pathways into further education and training post-secondary schooling and identifying links to, and needs of, local industry.

All working groups work in a collaborative manner, with links between groups through chairs and project management and shared membership to develop a coherent and coordinated Shepparton Education Plan.

Membership

	Strategic Advisory Committee

	Regional Director, North East Victoria Region,  Department of Education and Training 

	State Member of Parliament, Shepparton District 

	Area Executive Director, Department of Education and Training 

	Councillor, City of Greater Shepparton 

	Vice President – Secondary, Australian Education Union – Victoria

	Principal, McGuire College

	Principal, Wilmot Road Primary School 

	Principal, Mooroopna Primary School

	Principal, Wanganui Park Secondary College 

	Executive Officer, Greater Shepparton Lighthouse Project 

	General Manager – Education, GoTafe, Shepparton 

	Chair, Secondary Education System Design Working Party 

	Chair, Goulburn Valley Local Aboriginal Education Council Group 

	Member, Goulburn Regional Partnership 

	CEO, Committee for Greater Shepparton 

	School Council President, Shepparton High School 

	Head of Campus, LaTrobe University, Shepparton 




[bookmark: _Toc511750368]Appendix 2: Community engagement by the Victorian School Building Authority
Phase One community engagement June 2017[image: ]

Phase Two community engagement September/October, 2017
[image: ]


[bookmark: _Toc511750369]Appendix 3 Readiness for school – Greater Shepparton City Council

 





[bookmark: _Toc511750370]Appendix 4: NAPLAN Relative growth in Numeracy and Reading 

Although the data below are not for matched cohorts, the trend of high growth diminishing with the number of years at school and low growth increasing is a general trend. 







         




[bookmark: _Toc508204827][bookmark: _Toc508204828][bookmark: _Toc511750371]NAPLAN Growth by performance level in the four Shepparton Secondary schools 2016



School A
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School B
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School C
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School D
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[bookmark: _Toc511750372]Appendix 5: Victorian Certificate of Education provision in Shepparton
 
The following table lists the VCE Unit 3/4 subjects provided in schools in local schools. Studies in brackets are provided at Units 1/2 level with no current pathway to Units 3/4. 
   
	VCE STUDY
	McGuire College (MC)

Numbers in 2017 
	Mooroopna Secondary College (MS)

Numbers in
2017
	Shepparton High school (SH)

Numbers in
2017
	Wanganui Park Secondary College (WP)

Numbers in
2017

	Accounting
	6
	
	
	23

	(Agricultural and Horticultural Studies)
	
	
	
	

	Arabic
	
	
	VS*
	

	Art
	
	
	WP
	18

	Auslan
	
	
	2
	

	Biology
	17
	9
	13
	47

	Business Management
	19
	16
	16
	45

	Chemistry
	13
	7
	8
	29

	(Chinese First Language)
	
	
	
	

	Chinese Second Language Advanced
	
	
	VS
	

	(Computing)
	
	
	
	

	Computing: Informatics
	
	DE*
	
	

	(Computing: Software Development)
	
	
	
	

	(Dance)
	
	
	
	

	(Economics)
	
	
	
	

	English
	40
	38
	32
	120

	English Language
	
	
	13
	16

	English (EAL)
	12
	
	
	

	(Environmental Science)
	
	
	
	

	Food Studies
	
	
	
	17

	(Foundation English)
	
	
	
	

	(French)
	
	
	
	

	(Geography)
	
	
	
	

	(German)
	
	
	
	

	(Global Politics)
	
	
	
	

	(Health and Human Development)
	43
	22
	17
	49

	(History 20th Century (1918-1939))
	
	
	
	

	(History 20th Century (1900-1945))
	
	
	
	

	(History 20th Century (1945-2000))
	
	
	
	

	History: Ancient History
	
	
	6
	

	History - Revolutions
	WP
	
	
	15

	(Indonesian Second Language)
	
	
	
	

	(Industry and Enterprise)
	
	
	
	

	Italian
	
	
	
	3

	(IT Applications)
	
	
	
	

	Japanese Second Language
	
	
	4
	

	Legal Studies
	17
	16
	16
	16

	Literature
	9
	
	
	18

	Mathematics Further
	38
	36
	36
	108

	Mathematical Methods
	9
	6
	13
	20

	Mathematics Specialist
	
	V
	
	V

	Media
	WP
	6
	
	16

	Music Performance
	MS
	4
	5
	5

	(Music Style and Composition) 
	
	
	
	

	Outdoor and Environmental Studies
	SH
	
	13
	14

	Persian
	4
	
	
	

	Physical Education
	
	SH
	22
	24

	Physics
	SH
	4
	10
	12

	(Political Studies)
	
	
	
	

	Psychology
	22
	12
	33
	46

	(Punjabi)
	
	
	
	

	(Religion and Society)
	
	
	
	

	(Sinhala)
	
	
	
	

	Sociology
	
	
	
	21

	Studio Arts
	6
	10
	9
	15

	Product Design & Technology (Design & Technology)
	WP
	10
	
	15

	(Systems Engineering)
	
	
	
	

	Theatre Studies
	WP
	
	
	14

	Turkish
	
	
	VS
	

	Visual Communication and Design
	WP MS
	10
	MS
	19


*VS - Victorian School of Languages *DE - Distance Education Victoria V* –Virtual Learning Network (Bendigo)

There is considerable repetition in the provision of VCE studies and a lack of provision in many study areas.  For example, there is no provision of Australian History and a limited range of studies in the Arts. The secondary schools’ Better Together Alliance overcomes some duplication but has not added to the provision of studies. 		
Source Individual VCE School Summary Report 
[bookmark: _Toc511750373]
Appendix 6: Secondary enrolments by government and non-government sectors
	AUSTRALIAN BUREAU OF STATISTICS 2016 Census of Population 

	Greater Shepparton Local Government Authority 

	Count of persons attending an educational institution 
	Males
	Females
	Persons

	Secondary:
	 
	 
	 

	      Government
	1,169
	1,179
	2,353

	      Catholic
	758
	730
	1,492

	      Other Non-Government
	305
	260
	566

	      Total
	2,230
	2,171
	4,404




	AUSTRALIAN BUREAU OF STATISTICS 2011 Census of Population 

	Greater Shepparton Local Government Authority

	Count of persons attending an educational institution  
	Males
	Females
	Persons

	Secondary:
	
	
	

	      Government
	1,380
	1,403
	2,783

	      Catholic
	631
	660
	1,291

	      Other Non-Government
	231
	228
	459

	      Total
	2,242
	2,291
	4,533







[bookmark: _Toc511750374]Appendix 7: Readiness for school - Mooroopna (Suburb)

PERCENTAGE OF CHILDREN DEVELOPMENTALLY VULNERABLE (2015)
[image: C:\Users\09703319\AppData\Local\Microsoft\Windows\INetCache\Content.Outlook\KS8ZS1OL\GRAPH - Mooroopna AECD Data (05.01.2018).png]










[bookmark: _Toc511750375]Appendix 8: Mean all study scores (VCE) and completion rates 

Victorian Certificate of Education – 2016 Mean Study Score (all studies) & number of scores

	Shepparton Secondary schools
	Mean study score
	State average

	A
	23.07
	28.71

	B
	24.13
	28.71

	C
	27.15
	28.71

	D
	27.28
	28.71



The table indicates that the mean study score for each school remains below the state average. The scores align with the ranking of the ICSEA (Index of Community Socio-Educational Advantage).
 
Comparison of completion rates by credential - 2016
	Shepparton Secondary schools
	Percentage of students applying for tertiary places 
	Percentage of satisfactory VCE completions 
	Percentage of VET units of competency completed 
	Percentage of VCAL units completed 

	A
	68
	97
	75
	62

	B
	60
	93
	82
	77

	C
	61
	89
	89
	97

	D
	78
	95
	79
	94



GoTAFE completion rates for the 15 to 17 years group - enrolments by town
A summary of units completed for students not enrolled in a school aged 15-17 for 2017[image: ]
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Proportion of Prep students identified as developmentally vulnerable on Australian Early Development Census domains, 2015
Greater Shepparton LGA	
Physical health and wellbeing	Social competence	Emotional maturity	Language and cognitive skills	Communication skills and general knowledge	10.3	11.3	12.1	10	11.5	Goulburn Area	
Physical health and wellbeing	Social competence	Emotional maturity	Language and cognitive skills	Communication skills and general knowledge	9.9	11	10.8	9.6	9.5	North Eastern Victoria Region	
Physical health and wellbeing	Social competence	Emotional maturity	Language and cognitive skills	Communication skills and general knowledge	6.3	7.1	7.6	4.7	6.1	Victoria	
Physical health and wellbeing	Social competence	Emotional maturity	Language and cognitive skills	Communication skills and general knowledge	7.9	8.6999999999999993	8	6.3	7.6	Australian Early Development Census Domain

%



Relative growth for reading from Year 3 to Year 5 in 2016
Low	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.25661914460285135	0.296398891966759	0.23964814417506972	0.25225523673615002	Medium	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.55193482688391038	0.50969529085872578	0.49935636129585925	0.50033127771265484	High	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.19144602851323828	0.19390581717451524	0.260995494529071	0.24741348555119516	
%



Relative growth for numeracy from Year 3 to Year 5 in 2016
Low	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.2880658436213992	0.30589335827876518	0.23453469607315761	0.2595732691273277	Medium	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.50823045267489708	0.50233863423760527	0.48714362560516405	0.49606823595707078	High	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.20370370370370369	0.19176800748362957	0.27832167832167831	0.24435849491560155	
%



Relative growth for reading from Year 7 to Year 9 in 2016
Low	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.33231707317073172	0.29383313180169285	0.24748779787539477	0.26876454447570419	Medium	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.47865853658536583	0.49939540507859737	0.49956933677863913	0.49932270501198289	High	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.18902439024390244	0.20677146311970979	0.25294286534596611	0.23191275051231289	
%



Relative growth for numeracy from Year 7 to Year 9 in 2016
Low	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.37962962962962965	0.31604938271604938	0.25925388300188706	0.27290243475214576	Medium	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.50308641975308643	0.52716049382716046	0.48947597619393235	0.49045366964442111	High	
Greater Shepparton LGA	Goulburn Area	North Eastern Victoria Region	Victoria	0.11728395061728394	0.15679012345679014	0.25127014080418059	0.23664389560343319	
%
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TOWN Students Aged 15-17Unit Enrolled Total Complete %

Total 291 2,573 1,649 64%

SHEPPARTON 167 1,440 934 65%

MOOROOPNA 49 395 229 58%

KIALLA 33 301 205 68%

TATURA 17 136 92 68%

TOOLAMBA 7 98 69 70%

SHEPPARTON NORTH 5 59 17 29%

SHEPPARTON EAST 5 62 32 52%

GRAHAMVALE 4 20 17 85%

MERRIGUM 4 62 54 87%

Urban 226 1,956 1,212 51%

Non-urban 65 617 437 76%
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