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Overview

The refugee Learners Education pathways Student wellbeing Student management Program models Program coordination Program evaluation

Curriculum and pedagogy

Family and community relationships

Introduction
In recent years the refugee and humanitarian component of all EAL new arrivals enrolling in Victorian schools has increased significantly.  While some refugee learners will make successful transitions to learning in Australia the majority of current refugee new arrivals have a background of severe disruption to schooling or little or no experience of formal schooling. The lack of literacy in a first or a second language and the trauma associated with the refugee experience, means that many refugee students face substantial obstacles to learning in our schools. Without
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targeted interventions and programs tailored to their needs they can be at risk of low achievement, disengagement and leaving school early.

Refugee enrolments in secondary schools will include those who have spent up to one year in a new arrivals program in an English language school or centre (ELS/C), and other refugee or refugee like learners who for a range of reasons enrol directly in a mainstream school.  Most will be functioning at a level significantly below their EAL and Australian born peers with age appropriate schooling.  They will have ongoing needs in developing literacy in English, in bridging the considerable gaps in their learning and in learning how schools operate. They will continue to require high levels of targeted assistance and close monitoring if they are to reach their academic and social potential and make informed and appropriate pathway choices.

In response to a clear need, a number of schools supported by their region have chosen to establish bridging programs to support high needs refugee learners in years

7-10 in their transition to or preparation for mainstream schooling.  Depending on

the schools’ resources, refugee bridging programs may be substantial involving a number of EAL and domain teachers. These Refugee Bridging Provision Guidelines are provided to assist schools in the establishment and development of any programs introduced to support refugee learners at risk.

Using this document
The guidelines are designed, in the first instance, for school leadership teams preparing to establish secondary refugee bridging programs or other levels of provision. There are also links throughout these guidelines to more detailed advice in particular to the


Refugee Bridging Programs Support materials
These support materials include information on teaching approaches for both EAL and mainstream teachers sample materials for the classroom, curriculum planning, student wellbeing and pathways advice.

     Schools in for refugees (Foundation House 2012)
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This publication, and accompanying professional development programs, provide invaluable guidance for schools in relation to the refugee experience and implications for schools


Designing effective ESL programs-students with disrupted schooling

Consists of professional development materials designed for teachers to assist them to better understand and meet the needs of students with severely disrupted schooling.

Purpose of bridging programs
Bridging programs are specific programs developed by a school or a cluster of schools to support recently arrived, high needs refugee students in their transition to or preparation for mainstream schools. They are established to cater for the needs of students in years 7-10 who may later take a range of senior school pathways, a VCE pathway as well as those taking a vocational VCAL pathway.

The aims of the programs are to:


develop students’ literacy skills in English across the curriculum



assist them to acquire concepts and skills for different domains appropriate to year levels



support students in developing appropriate study skills or learning-how-to-learn skills



with the Student Wellbeing Officer monitor and address the welfare and settlement needs of students



manage students’ transition from the bridging program into mainstream schooling options or further education, training or employment



improve provision for this cohort in the mainstream working with EAL teachers and mainstream teachers in the school.
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Guiding principles


The bridging program ideally, is a post new-arrivals program whose aim is to facilitate students’ full integration into a mainstream program.  It does not replace a new arrivals program in an English language school or centre.


The program relates to and complements, but does not replace, the school’s existing

EAL program.



In general, only students who are at early stages of literacy development would be suited to the program.



The program is seen as an integral part of the mainstream school program and as such will be documented, resourced, evaluated and reported on in the same way as other school programs.


The structure of the bridging program is flexible so that individual student’s

strengths and needs are acknowledged and catered for.



Students and their parents/carers will be informed about the program and its aims, and wherever possible, will be involved in decision making about their child’s educational program, their length of stay in the bridging program and their educational and vocational pathways.

The refugee learners
The target group are refugee or refugee like students with disrupted schooling who:



have had no or minimal schooling in their first language and have no or minimal literacy in their first or other language


have low levels of literacy in English


are at risk of not completing their education in a mainstream school



may be suffering from the effects of traumatic experiences and require more careful monitoring in a specialist program



may have attended an English language school or centre or be a direct enrolment in the school.
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Students’ backgrounds and experiences will vary, but are likely to include one or a number of the following factors:



Students may have lived in societies where civil order and services have broken down due to civil war or other cataclysmic events.



Students may be suffering the after-effects of trauma and in some cases torture, or may be affected by the loss of family or the suffering of other family members.



Students’ schooling may have been disrupted due to movement within and between countries so that they have not consolidated literacy skills in any one language, although they may have limited literacy in a number of languages.



Students may have come from a language background where writing is a relatively recent phenomenon and where many of the functions of written English were performed by spoken language.



Students may have a learning disability, the extent of which may be difficult to diagnose given their recency of arrival.

Identifying students for the program
The school’s EAL coordinator will need to identify EAL students school who are at risk in the mainstream setting This is best done in collaboration with the students’ teachers, level coordinators student wellbeing coordinators and others. For students transferring from an English language school or centre (ELS/C) the transition officers of the ELS/C will recommend students in need of a bridging program.

Data to assist with the identification of students and inform individual learning programs can include:


On demand testing


Naplan


EAL VELS or data

English VELS


CASES21 data providing the students’ background details.
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
A transition report from an  English language school or centre.



Some students may already have an active welfare file which will be transferred between Student wellbeing Coordinators.



An extended interview with the parent/carer and/or the student soon after program commencement can help build a  learner profile (go toRefugee Bridging Programs support materials, Section 7.1) which will assist with identifying student needs.



The Student Mapping Tool provides a way to identify these ar risk students   early and monitor their progress

Education pathways
Refugee background learners face a significant challenge in overcoming the disadvantage of having to make up educational ground lost due to years of disrupted schooling while still being in the early stages of learning English.  For students who arrive in Australia in their mid to late teens, time is against them and even academically able learners may need to consider a vocational pathway with a possible option of transferring to a university course later in their tertiary studies.

For some refugee background learners a ‘winding pathway’ will be the most

appropriate i.e. where they study in vocational programs until gaining sufficient

English literacy and skills to transfer to a tertiary degree.

Managing Individual Pathways coordinators, and careers practitioners need to take into account a range of factors including:



the length of time it takes refugee learners with a disrupted schooling background to gain academic language proficiency in English


an initially low level of English can mask a student’s academic potential



the high expectations of many refugee families for their children to take high status academic degrees and a traditional academic pathway irrespective of their level of academic learning or English proficiency



students and families’ lack of familiarity with the many career options available coupled with a lack of understanding of the diversity of pathway options available to obtain qualifications in Australia
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
students and families’ lack of understanding of Australian workplace norms



the financial imperative for some students who may be supporting family members both overseas and in Australia, to seek employment.


For more detailed information go to  Educational pathways
Managing Individual Pathways plans


The Australian education system, and the diversity of pathway options and qualifications, can be challenging to navigate even for local students.  Bridging program students need relevant skills sets to make these decisions.


Priorities are:



Familiarising refugee background students and their families with the range of senior schooling options including VCAL as an equivalent senior school pathway, as well as making them aware of a range of careers and further education and training pathway options



If VCE is the choice of the student and their family, undertaking it over three years could maximise opportunities for success.



For more information on managing individual pathways for refugee background learners see Providing pathways advice to refugee students with disrupted schooling (go to Refugee Bridging Programs support materials, Section no. 5. )

Student wellbeing


Many students and their families will have on-going welfare needs associated with their refugee experience and resettlement in Australia.  All refugee background students will have experienced some degree of loss of home, place and culture, and for some a significant degree of loss through death or separation from family and friends.
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
Students’ capacity to learn may be affected by the trauma they have undergone as

well as by the challenges and difficulties associated with resettlement.



Continuity of care is important.  For those students who have attended an English language school or centre, the starting point for establishing welfare needs will be the Transition Officer and the exit report from the ELS/C.  The schools’ Student Wellbeing Coordinator (SWC) may need to contact the SWC from the ELS/C to discuss the students’ individual circumstances and obtain further information on support they are already receiving.  For other refugee background students it will be important to establish through interviews with the students and their families, what support agencies they have been dealing with if any.

Student wellbeing concerns

The wellbeing concerns that refugee background students may be dealing with include the following:


Effects of trauma


Financial hardship


Housing and homelessness


Physical health issues


Behavioural issues


Absenteeism and punctuality


Support for individual students


Interventions for students at risk

See Refugee Bridging Programs support materials, Section 4.  Student wellbeing - 

 HYPERLINK http://globaleducationresources.wikispaces.com/4.%2BStudent%2Bwelfare%2Band%2Bwellbeing 
for a more in depth discussion of these and other issues
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Consistent with wellbeing and student engagement policies, schools will already have a staged response in place to support individual students at risk.  For many at risk students, it will be sufficient to employ strategies such as those outlined in Schools in for refugees 

 HYPERLINK https://www.edumail.vic.gov.au/owa/redir.aspx?C=2a26c7328f994c87b290fe1539f67bff&amp;URL=http%3a%2f%2fwww.foundationhouse.org.au%2fservice_innovation_program%2fworking_with_schools%2fresources.htm 
http://www.foundationhouse.org.au/service_innovation_program/working_with_sch ools/resources.htm
However some students may continue to display concerning behaviours as a result of refugee related trauma and may require further assistance. See Schools in For 

 HYPERLINK http://www.foundationhouse.org.au/service_innovation_program/working_with_schools/resources.htm 
refugees for further information.

Foundation House: is the most appropriate organisation to contact if the school has concerns.  Individual students may already have had contact with Foundation House. http://www.foundationhouse.org.au/home/index.htm
Case management of students
A team approach

A team approach to managing bridging program students is needed as their learning and wellbeing needs are complex.  Regular meetings between the bridging program coordinator, student wellbeing coordinator (SWC) and Managing Individual Pathways (MIPs) coordinator and careers coordinator help to coordinate and monitor individual learning plans, MIPS plans and health and wellbeing interventions.

Supporting students in transition



Transition Officers from English Language Schools and Centres maintain communication with bridging program coordinators in the semester following students’ exit from the ELS/C, to discuss and monitor progress of students who have transited to the program.



A transition process helps to manage and support the students’ transition from the bridging program to the mainstream program or further education provider or
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employment.  This will involve EAL staff following up and monitoring the

students’ transitions.

Funding support for bridging programs
The majority of schools with refugee learners receive EAL funding support through the allocation of EAL index and equity funding.

Other funding sources to support the program could include:


Managed Individual Pathways (MIPS) funding


literacy initiatives funding


equity funding



Innovative program development funding from government and non government agencies which support programs assisting settlement, access, health and well being.

Program models


Individual schools or a cluster of schools will decide on the most appropriate model for their school/s, having considered student needs, resource allocations and other EAL and literacy support programs available within the school/s. Contact the regional EAL project officer for suggestions and resources.



Note that some schools operate using specially designed flexible learning spaces where 50 or more students are taught by team of 3 or more teachers. While most of the following points are also relevant to these contexts there will be some additional considerations.



An intensive bridging- program combines small group instruction in a bridging class with mainstream classes and possible supplementary EAL classes.  It is envisaged that a minimum of 12 hours per week be spent in such a program.



Schools with fewer students and resources may have less classroom hours and staff available but the key messages and advice through these documents remain relevant.

12

Another option for smaller schools is to form a cluster arrangement with like schools in the area and in this way staff a more substantial program.



Where a group of schools decide to cluster together to offer a bridging program, set up a Memorandum of Understanding between the host school and participating schools to cover such operational aspects as disbursement of funding, timetabling and parental permission for attendance at bridging program and excursions.



Where possible limit the number of staff, students are exposed to in the base program.  A small core of teachers from key disciplines, for example two EAL specialists who can teach another discipline e.g. humanities, vocational education and a maths and a science specialist, ideally with experience teaching this cohort, could cover the intensive component of the program.



It will assist with students’ integration into school life if they have some contact with mainstream students.  Students preferably undertake subjects such as art, sport and physical education with mainstream students.



The school will need to decide how to address the age range issue, where students in the program span several year levels.  For example, it may be possible to run two part-time programs, a Year 7/8 program and a Year 9/10 program.

Other program supports, which may supplement the basic program, could include:



Small group or one to one literacy sessions – eg for students who have been assessed at an SL level on the ESL Companion to the VELS. Access the DEECD ESL Developmental Continuum P-10 at: http://www.education.vic.gov.au/studentlearning/teachingresources/esl/default


Participation in parallel mainstream classes of low literacy and EAL students where there are significant numbers of these students at one or more year levels.



provision of Multicultural Education Aide assistance, both in the bridging program and mainstream classes


student mentor or buddy programs


Flexible Learning Spaces



Some schools operate through a structure of specially designed flexible learning spaces where 50 or more students are taught by team of 3 or more teachers. The structure encourages all students to work at their own pace and take more control over their learning.
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

In this context, move the high needs refugee learners out of the class for some intensive small group work and then return them to the larger group where they may need a differentiated curriculum consisting of similar topics to the rest of the class but with content, texts and tasks modified.



Bridging programs can operate in flexible learning spaces effectively provided the program is resourced appropriately i.e. with additional teachers including a teacher with EAL expertise. The additional staff provide a sufficient level of differentiation of content and skills. Also essential is sufficient access to quiet breakout spaces as a substantial amount intensive teaching per day as required.



An advantage of the flexible learning space arrangement is that the high needs refugee learners are already learning with their mainstream student peers yet they can also receive some intensive instruction. A disadvantage (as with many programs) can be the challenge for staff to provide a coherent and challenging curriculum targeted to the students’ needs within the flexible learning environment.



Note that it is not recommended to put the EAL learners in a similar needs group with other special needs learners such as low literacy mainstream students etc. This applies to flexible learning spaces the same as for traditional classrooms as the

needs and starting points are quite different.  Such a grouping provides inappropriate models for language, and perhaps for learning, putting them together

will most likely increase the reluctance of both the EAL learners and the low

literacy mainstream students to be identified and at times withdrawn from main class to receive targeted support in a quiet space.



An integrated curriculum

Students with a background of disrupted schooling can become overwhelmed by learning in a range of secondary classrooms and benefit from a limited number of new topics. In an integrated curriculum subject content is presented in an integrated way via a topic based approach.

Teachers in the bridging program need to plan together to maximize opportunities for an integrated approach for both lower and middle secondary students.  In an integrated curriculum students learn to make meaningful schematic connections between subject areas and allow for the recycling of language and content
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knowledge.  Limiting the number of content areas students study, will provide them with the time they need to develop a deeper understanding.

The content areas descriptions in the support materials will indicate the kind of essential content that can be selected for integration within the topics studied.  For further information go to Section  3.1 and 3.2 of the Refugee Bridging Programs 

 HYPERLINK http://globaleducationresources.wikispaces.com/%2BCurriculum%2Bplanning%2Band%2Bassessment 
support materials
Sample Part time Program (total 15 periods @ 50 mins)

Staff


Refugee Bridging coordinator



Team of EAL specialists and subject specialists eg from humanities, maths, science and careers.  At least one EAL specialist may need training on teaching low level literacy learners


Multicultural Education Aide(s)  (MEAs)


Bridging Program



9 periods using an integrated approach with topics texts and content from across the curriculum. Content includes English and humanities as well as study skills, Orientation to school, Careers/ and Vocational Education as appropriate to need. Targeted EAL/Literacy support is provided for low literacy students as required


6 periods science and maths


3 periods as part of  the school’s regular EAL class run parallel to the mainstream


Mainstream classroom



Students attend appropriate mainstream classes and programs for the remaining 12 periods.


After school – 2 hours homework club where volunteers liaise with the students’

bridging and mainstream teachers to provide support.
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Sample comprehensive bridging program

(total 30 periods at 50 mins)
Staff categories as for part time program above. Bridging class

9 periods EAL/Literacy/English and humanities

5 periods EAL/Maths/Numeracy

2 period Careers/ Vocational Education

EAL Program

5 periods humanities in parallel class with other EAL students

2 periods intensive literacy with EAL specialist teacher. (Other students attend additional mainstream EAL class.) Withdrawal small group (3 students)

3 periods science in mainstream class with EAL teacher team teaching support

Mainstream

2 periods sport/PE (assuming 2 periods is full allocation for mainstream class)

2 periods arts electives (assuming 2 periods is full allocation for mainstream class)

2 hours pastoral care/home group meetings consistent with school program

After school - 2 hours homework club
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Program coordination

An experienced Refugee Bridging program coordinator is the key to a successful program. The coordinator needs sufficient time allowance to liaise with other staff and would report to a refugee sub-committee to oversee the program and refugee support in general.  Committee Membership could include: a member of the school leadership team, bridging program coordinator, EAL coordinator, student wellbeing coordinator, transition coordinator, MIPs coordinator, careers coordinator, and year level coordinator.

The role of the Refugee program coordinator involves:

1.   dissemination of information about the program to the wider school community

2.   development of individual learning plans

3.   management of programs for individual students

4.   development of appropriate curriculum

5.   communication of non -confidential student information to relevant teachers e.g. student wellbeing coordinator, year level coordinator, mainstream subject teachers, MIPS coordinator, careers teacher

6.   inclusion of students in school programs that will address their needs such as Managing Individual Pathways (MIPS) and Local Learning and Employment Networks(LLEN) programs

7.   overseeing of a supported transition process

8.   provision of resources which are appropriate for the group

9.   evaluation of the program with the use of available data including student achievement data

10. liaison with a  broad range of school and community personnel and organisations.
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Program evaluation and improvement

The bridging program will be included in School Strategic Plans and Annual

Implementation Plans.



Evaluation and reporting processes will be consistent with those for other school programs.


Program coordinating committee takes responsibility for program evaluation.

Curriculum and pedagogy
The bridging program aims to prepare students for full participation in the mainstream school program.  As such the selection of the curriculum content and the teaching approaches to be employed is crucial.



The primary curriculum focus is the development English language skills of reading, writing and viewing, listening and speaking.



See Teaching English language and literacy  Go to The Refugee Bridging Support 

 HYPERLINK http://globaleducationresources.wikispaces.com/Support%2Bmaterial%2B2%2BTeaching%2Bapproaches 
materials, Section 2.2
The curriculum needs to be domain based with a strong emphasis on the literacies, concepts and skills needed to meet mainstream learning outcomes.  Students may need to learn significant concepts and content relating to lower levels of some VELS strands.

Content should include an Australian focus.as refugee learners are particularly disadvantaged by their lack of knowledge of Australian history, geography, society and culture, curriculum,

In the selection of content consider topics that


help meet students’ immediate needs
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

fill gaps in knowledge, language and skills relevant to the year level and domains students are being prepared for


build on students’ previous learning and


offer opportunities for development of higher order thinking skills.



For suggestions on appropriate subject content and topics for study see: The refugee Bridging Programs Support Materials support materials, Section 3
Other curriculum needs


School orientation


Study skills and learning how to learn skills


Building resilience/student wellbeing


Educational pathways and careers

See also Designing effective EAL programs – students with disrupted schooling Module 2: Connecting with the curriculum -Go to the Refugee Bridging Programs support materials, Section 7.0
Teaching approaches

Refugee students’ expectations of the classroom will depend on their prior learning experiences. They may be more familiar with teacher centred approaches and this together with their limited literacy skills can mean they may have difficulty making the transition to independent learning.

Aim for a balance between approaches that are most appropriate to students’ stage of

learning, and approaches they will meet in mainstream classes.  Explicit teaching and extensive scaffolding are essential.
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The following approaches are recommended:


Determine students’ prior knowledge in relation to the topic or text


Unpack the learning required into manageable steps



Take an experiential and visual approach linking abstract concepts with the personal and concrete



Provide a high level of support while providing a challenging but accessible (for their level) curriculum.


Include an explicit language focus throughout.


Teach study skills to help students take control of their learning.


Guide students to develop high order thinking skills



Allow sufficient time for treatment of topics, skills and concepts and cognitive development.

: For illustration and more in depth discussion of these approaches see:

 Teaching approaches for refugee learners with disrupted schooling
Also refer to

Designing effective ESL programs – students with disrupted schooling:   Module 2: Connecting with the curriculum Part D Pedagogy

EAL/literacy-informed teaching

Teachers working with bridging program students either in an intensive class situation or in a mainstream class will need to be:
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

familiar with teaching strategies that focus on the development of English language and literacy skills relevant to their domain


familiar with strategies for intensive scaffolding of learning



aware of the need to modify programs and expectations  and to provide appropriate resources.

In the first instance government schools contact the EAL Regional program officer who provides EAL program support and professional learning to teachers in their region. PD modules from Designing effective ESL programs (DEEP)- primary and secondary students with disrupted schooling have informed the advice in these Refugee bridging materials

Other professional learning opportunities could include:


mainstream teachers shadowing the bridging program students in their EAL classes


EAL literacy teachers shadowing students in their mainstream classes



mainstream teachers and EAL literacy teachers planning together and developing units of work and materials that cater for different levels


attending network meetings with other schools operating similar bridging programs


visiting a bridging program or an English language school or centre.

Note



The E5 offers a useful instructional model for unit and lesson planning http://www.education.vic.gov.au/proflearning/e5/

The Principles of Learning and Teaching



The Language Support Program module 4.1 ICPAL as a teaching framework available at http://www.education.vic.gov.au/studentlearning/programs/lsp/mod41polt.htm  may provide a valuable starting point for thinking about pedagogy as it relates to high needs refugee learners.



Be mindful that this cohort may not share some beliefs about teaching and learning and this will affect how approaches based on these beliefs are implemented.
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Assessment
Ensure the assessment culture within the program motivates students and enhance self esteem.  When making a summative assessment of learning, focus on the progress students have made during the assessment period while still giving them a realistic understanding of what they need to learn in relation to their long term goals.

Formal assessment and reporting practices should mirror those of the mainstream school.  Students need to become familiar with mainstream assessment tasks and procedures as well as the school’s assessment and reporting cycle.

This group of learners may not be familiar with the idea of assessment as and for learning and will need explicit teaching of the purposes of assessment as well as different kinds of assessment tasks and procedures including strategies for self assessment.

Use the ESL Companion to VELS to assess the language learning progress of students. The ESL Developmental Continuum provides indicators of progress for each Stage and Dimension of the ESL Standards and will support teachers in making judgements about students' English language learning. http://www.education.vic.gov.au/studentlearning/teachingresources/esl/
Teachers of different domains need to take account of the students' English language skills when planning assessment strategies and tasks so that they obtain accurate information on their students’ understanding of content learning.  For example, where appropriate consider using an oral presentation to demonstrate student

learning rather than a written essay.

For more information on assessment and reporting go to the  Refugee Bridging
Programs Support materials, Section 3.Assessment and reporting 3.3
Reporting to parents/carers

Use the EAL report for reporting to parents/carers.  Consider adding additional comments for other domains in the comment field.
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Arrange an interview with an interpreter as needed. For bookings go to

http://www.education.vic.gov.au/management/schooloperations/interpret/default.htm
Encouraging positive home school relationships will facilitate successful outcomes for refugee students.

View Parent/carer communication and involvement with the school in the context of the difficulties refugee families face with resettlement and their unfamiliarity with the Australian education system and its expectations of parents/carers.

Family/carer relationships can be complex: some refugee students may be unaccompanied minors, the carer in the family could be an extended family relative or an older sibling, and some students may be living independently.  It is not uncommon for students to change living arrangements.

Schools can take the following positive actions to welcome, inform, learn from and involve parents/carers:



Ensure interpreters are available for parent/carer meetings if needed and provide translations of important school notices.  For those parents/carers who are not literate, arrange telephone contact through an MEA or an interpreter.  has a useful section on working with interpreters



Ensure staff are trained to work effectively with interpreters. See School’s in for Refugees Chapter 7, page 78 Interpreters and Translations at: http://www.foundationhouse.org.au/resources/publications_and_resources.htm


and Talking in Tune (Available to purchase or borrow from the Languages and Multicultural Education Resource Centre http://lmerc.softlinkhosting.com.au/liberty3 ) provides staff development activities



See  also Refugee Bridging Programs support materials - Section 8.Organisations, websites and resources


Arrange an extended initial interview with parents/carers in the first weeks of the program to add to a socio linguistic profile of the student and to share information about the program



Build contact with a key community figure who can liaise with families.  This could be a Multicultural Education Aide, a worker from the local Migrant Resource

Centre (MRC) or a representative from an ethnic support organisation. Involve
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parents or carers in this process, as it is important that they are comfortable with any arrangements made. For some groups of new arrivals, complex language differences and tribal affiliations will need to be taken into account.



Hold regular family information sessions on topics of need and interest e.g. the structure of the school and its operations, school programs, how parents/carers can support students, homework, educational  pathways including VCAL and TAFE as well as VCE, parenting skills, community supports, new technologies. The Connect program developed by the Migrant Information Centre Eastern Melbourne is one possible model available at: http://www.miceastmelb.com.au/documents/connect/CONNECT%20Evaluation%2
0Report.doc


Involve parents/carers in decision making on student pathways, in orientation visits to other educational programs, in visiting career expos.



Involve parents/carers in existing school-parent participation structures e.g. parent and friends committee.


Utilise family member skills in art craft and culture programs.



See Communication with and involvement of parents and guardians of refugee students for information and resources relevant to communicating with refugee families, at: http://www.education.vic.gov.au/studentlearning/programs/esl/refugees/safecommu 

 HYPERLINK http://www.education.vic.gov.au/studentlearning/programs/esl/refugees/safecommunication.htm 
nication.htm
Community supports (link)

Schools can link into numerous community organisations and agencies to support their refugee background learners.

 See Resources to support refugee learners
in the  Refugee Bridging Program support materials, Section  8.0 for a listing of some

of the relevant agencies.
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Document procedures and protocols for working effectively with outside agencies and individual workers.  There are helpful suggestions for developing partnerships with outside agencies in:


School’s in for Refugees


Framework for Student Support Services in Victorian Schools
School professional development
Whole school awareness

EAL Regional Program Officers (RPOs) can provide advice on appropriate professional development and information for staff.

View the bridging program as an integral part of the whole school program and ensure all teachers are aware of its aims. Topics for staff professional learning could include the following.  See resources for information about the materials used:



VIDEOS: The refugee experience -  there are a number of videos and other resources that are appropriate, particularly Not a Matter of Choice. The DVD can be borrowed from the Languages and Multicultural Education Resource Centre http://lmerc.softlinkhosting.com.au/liberty3/ . Foundation House also offers professional development sessions on this topic.



School’s in for Refugees – a whole school response. Foundation House. The audit and case-studies from School's in for refugees examine school policies and practices with an aim to developing a whole-school approach.



Cultural background information sessions for specific ethnic groups – sources for possible speakers include ethnic workers at a Migrant Resource Centre, Multicultural Education Aides from the English language schools and centres.



Classroom strategies and supporting the individual: refugee background students, both offered by Foundation House: the Victorian Foundation for Survivors of Torture (VFST).
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Reviewing school policy and practices



The school may need to review its policies and practices to ensure they are inclusive of the needs of all students. Inclusive practices could include for example, designating a suitable space for Muslim students to use as a prayer room and ensuring that any food provided on a school activity meets Halal food requirements.



The Refugee readiness audit in School’s in for refugees will assist schools in determining aspects of policy and practice where further work may be needed.



A useful resource, providing cultural background information on different ethnic and religious groups and considerations for schools is The Keynotes project: Combatting racism and prejudice in school.  It contains a self audit that schools can use to guide action on combating racism and prejudice.  Click here to access self audit document:
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